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SOURCES OF TRAINING AND PROFESSIONAL DEVELOPMENT 
FOR ACADEMIC ACQUISITIONS LIBRARIANS 
Karen Arline Schmidt, Ph.D. 
Graduate School of Library and Information Science 
University of Illinois at Urbana-Champaign, 1988 
Acquisitions, the process by which libraries order, claim, 
and receive material, was once an essential part of the library 
school curriculum. Since the 1930s, training in this area has 
diminished significantly and over the past several years there 
appears to be a preponderance of opinion among acquisitions 
librarians that more formalized library school training is needed. 
A survey of acquisitions librarians employed in ARL-member 
libraries was used to determine where contemporary training for 
acquisitions does occur and where it should occur. In addition, 
the survey identified those acquisitions librarians most 
recognized in their field and compared and contrasted their formal 
and informal acquisitions training with ARL acquisitions 
librarians. 
The significant findings were: 
1) ARL acquisitions librarians receive more than 75% of 
their acquisitions training outside the library science classroom. 
Despite this, only about 26% of the respondents believe that the 
majority of their acquisitions training should come from library 
school. 
2) ARL acquisitions librarians believe that most of their 
iv 
education for acquisitions should come from on-the-job training, 
followed by library school training, workshops and conferences, 
vendor interaction, and other sources, including professional 
readings. 
3) Acquisitions librarians identified as being most 
recognized and effective in their work differ little from ARL 
acquisitions librarians in their perceptions about acquisitions 
education and received comparatively less formal training in 
acquisitions. Members of this population were more active in 
continuing education than their ARL counterparts. 
The findings demonstrate that the library school curriculum 
should contain more about acquisitions, with particular reference 
to specific areas, but that the primary training for acquisitions 
work should continue to occur in the workplace. 
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CHAPTER 1. INTRODUCTION. 
The history of library science education in the United States 
is one of a striving for balance between library practice and 
library theory. There has been little concurrence among library 
scholars about what constitutes the body of library theory, which 
types of library practices should be taught to and performed by 
librarians, or which tasks should be delegated fcc clerical staff. 
The search for a paradigm in library education is evident from the 
1 
beginnings of library education in 1887 to the present. One 
generally recognized trend has been toward increased 
professionalism. Many of the courses once taught in library 
schools in the United States (e.g., accessioning and the library 
hand) were dropped early from the curriculum in favor of either 
more substantial coursework or with a more professional (often 
administrative) approach. This continuing self-evaluation and 
consequent change toward increasing professionalism, centered on 
responsibilities which require professional training and skill in 
2 
theoretical and scientific aspects of work in libraries , has been 
a positive force for the most part. However, in some areas of 
librarianship, particularly in acquisitions work, this has 
resulted in individuals not learning certain important components 
of their future professional work. 
As a result of the process outlined above, one aspect of 
librarianship which does not receive regular attention in the 
2 
formalized training for librarianship is acquisitions. 
Acquisitions in the context of this discussion is defined as the 
ordering, claiming, and receipt of library material, and is 
distinguished from collection development and other bibliographic 
activities. It was taught at one time or another, under the guise 
of "order work", in most of the library schools in the United 
States. Generally, schools offered coursework on acquisitions 
until about the middle 1920s. With the exception of a brief 
resurgence in some schools in the 1950s and 1960s, it was not 
offered again as a separate course. Instead, it was treated as a 
part of one or more other courses (e.g., library administration or 
technical services). As a result, acquisitions is an important 
area of librarianship for which librarians are not specifically 
and consistently trained. Courses which incorporate cataloguing, 
reference, and book selection are found in all present-day library 
schools and in most are required. Students wishing to specialize 
in archival work, law librarianship, or subject specialties have a 
number of avenues open for studying these various aspects of 
librarianship. However, the student wishing to be trained to 
become an acquisitions librarian has few if any opportunities to 
specialize. 
Nearly all library organizations require either an 
acquisitions librarian or a librarian with a well-rounded 
knowledge of the acquisitions process. Even in the smallest 
library, the librarian is likely to be called upon to acquire 
books from a variety of sources. It is common in larger public, 
academic, special, and some school libraries to have a person 
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designated as the acquisitions librarian. Given the lack of 
formal instruction, how these professionals gain their 
acquisitions knowledge and skills is an important question, and 
one which is largely unexplored. 
This question has significance beyond the realm of educating 
acquisitions librarians. Acquisitions is an undeniable part of the 
library process, and a study of the professional preparation of 
this one segment of librarianship relates to at least two larger 
aspects of the development of the profession. The first is the 
theory of the information cycle, most clearly delineated by 
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Lancaster. In his schema, information flows through seven phases, 
of which three - acquisition and storage, organization and 
control, and dissemination and presentation - are of immediate 
interest to librarianship. In terms of the professional education 
given librarians for participating successfully in the information 
cycle, the phase of acquisition and storage of information is the 
weakest link. Library school curricula concentrate on organization 
and control (i.e., cataloguing and retrieval systems) and on 
dissemination and presentation (i.e., bibliographic services and 
reference.) The acquisition and storage of materials receives less 
educational attention, thereby weakening the health and vitality 
of the cycle. 
The second aspect is the role which component parts of 
librarianship, including acquisitions, play in the performance of 
our profession. Acquisitions has not received the same kind of 
attention in library practice or theory as have such areas as 
cataloguing or reference. Acquisitions is, however, part of the 
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realm of professional activities associated with librarianship. 
It is important that the definition of librarianship not be 
limited to what is commonly taught in library schools or discussed 
in the literature. Otherwise, many aspects such as acquisitions 
may be overlooked and the profession as a whole less clearly 
defined and evenly treated. A better understanding of 
sub-disciplines such as acquisitions is important to the growth of 
the profession. 
This dissertation examines the professional development of 
acquisitions librarians. This study looks at one group of 
acquisitions librarians in the United States, those in the 
Association of Research Libraries (ARL) libraries, and makes 
observations about the demographics of this population and their 
education, both formal and informal. In addition it analyzes 
their perceptions about their education and training both within 
the structure of formal library science education and outside that 
structure. A particular effort has been made to discover what 
sources these persons used to develop professionally. Are the 
generalized library courses more effective than might be thought, 
or is most acquisitions work learned by apprenticeship? If the 
latter, have these acquisitions librarians learned from personal 
contacts who have served as teachers, or from experience and 
reading, or by some other as yet unidentified means? As a 
counterpoint to the analysis of this group of current ARL 
acquisitions librarians, this study also identifies prominent 
current acquisitions librarians and analyzes their professional 
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preparation to compare the acpects of educational and professional 
involvement that distinguishes them as a group. 
Thus, the purpose of this study is to provide insight into 
the ways in which acquisitions librarianship is learned; to 
identify some needed changes in library school curricula; and to 
give direction and understanding to the work of the acquisitions 
librarian. In addition, it contributes to a more thorough 
understanding of the impact of professional development and 
continuing education on the academic librarian. 
Hypotheses 
Because acquisitions work receives relatively little 
attention in library science curricula, it is expected that 
acquisitions librarians have learned much of what they know from 
sources other than the library school classroom. Further, it is 
expected that acquisitions librarians who are more effective have 
learned a proportionally greater amount of their knowledge from 
sources not connected with library science courses. Given the 
lack of acquisitions training in the library school curricula, 
certain predictions can be made about the professional development 
of effective acquisitions librarians. 
Two factors are inter-related. First, the acquisitions 
librarians who have been exposed to the theory and/or mechanics of 
acquisitions in the library science classroom will have an 
advantage over those who did not receive any formal training. 
Hence, these formally-trained librarians have less to learn in 
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informal ways. Second, acquisitions librarians who develop their 
skills by pursuing informal methods of learning not only will 
learn the various facets of acquisitions work to a depth not 
available in the classroom, but also will be perceived by their 
colleagues as being more effective professionals. 
Three formal hypotheses and two more general predictions are 
proposed about the professional development of acquisitions 
librarians. The three hypotheses are: 
I. There is a positive relationship between the amount of 
formal training in acquisitions and the effectiveness of 
acquisitions librarians. The effective acquisitions librarian will 
have had more formal library science education in acquisitions 
than has the average acquisitions librarian. 
II. There is a positive relationship between the amount of 
informal library training and the effectiveness of acquisitions 
librarians. The effective acquisitions librarian will have had 
more informal library training in acquisitions than has the 
average acquisitions librarian. 
III. There is a positive relationship between attendance at 
acquisitions-related workshops, meetings, and conference? and 
the effectiveness of acquisitions librarians. The effective 
acquisitions librarian is more likely to engage in acquisitions-
related continuing education events than does the average 
acquisitions librarian. 
In addition, the following predictions are made: 
1. A majority of the professional training and development 
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in acquisitions work for acquisitions librarians is learned 
outside the library science classroom. 
2. Acquisitions librarians believe that there should be a 
positive relationship between formal training and the work they 
are required to perform each day. 
These hypotheses and predictions can be tested in a variety 
of different ways, including surveys of groups of librarians and 
administrators, case studies of a small number of acquisitions 
librarians, and analyses of library science programs and 
graduates. The method chosen here is a survey of one group of 
acquisitions librarians, those employed by institutions which are 
members of the Association of Research Libraries. This group was 
chosen as a manageable sample of acquisitions librarians who are 
most likely to be knowledgeable about acquisitions, to engage in 
professional development activities, and to have a variety of 
experiences in acquisitions work. This group provides a more 
rigorous testing population on which to base generalizations than 
would a less homogenous group. 
A second group, identified in this study as "effective 
acquisitions librarians", are librarians currently or previously 
employed as acquisitions librarians and nominated by ARL 
acquisitions librarians as being especially effective in their 
work. The concept of "effective acquisitions librarian", defined 
more fully in a later section of this study, creates a study group 
about which observations about professional training and 
continuing education experiences may be made. 
For the purposes of this study, acquisitions is defined as 
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the ordering, claiming, and receiving of monographic and serial 
materials. Other media such as sound recordings, films, and other 
non-book items are excluded because they comprise a relatively 
small aspect of acquisitions in ARL libraries, ana because 
librarians involved in the acquisition of these types of materials 
are not always aligned with the library organization in similar 
ways and so may not be readily identified as acquisitions 
librarians. Acquisitions may include pre-order bibliographic 
searching, when this activity is connected to the process of 
ordering, claiming, or receiving. It does not include book 
selection, which is sometimes handled by other librarians or 
shared with teaching faculty, nor does it include any peripheral 
activities sometimes organizationally related to the acquisitions 
process, such as binding or the physical preparation of library 
materials. 
Formal education in librarianship is confined to the library 
science curriculum, or to educational experiences administered by 
a library science program, including practica, graduate 
assistantships, and internships. It is distinct from informal 
education, which includes learning experiences such as workshops 
and conferences, professional reading, on-the-job training, and 
discussions with others involved in the field. 
ARL libraries encompass the initial study group. ARL 
includes the 117 major research libraries of the United States and 
Canada, including a few national, public and special libraries. 
In this study, the national, public, special, and Canadian 
libraries have been excluded from the population, leaving 93 
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academic libraries. For example, the Newberry Library, the Linda 
Hall Library, the Library of Congress, and the National Library of 
Canada have been deleted from the study group. Within the ARL 
academic libraries, only librarians associated with acquisitions 
as it is defined above were surveyed initially. 
Librarians are defined as that "class of personnel with 
professional responsibilities, including those of management, 
which require independent judgement, interpretation of rules of 
procedure, analysis of library problems, and formulation of 
original and creative solutions, normally utilizing knowledge of 
library and information science represented by a master's 
5 
degree." 
The measured effectiveness of ARL acquisitions librarians is 
based on the judgements of peer ARL acquisitions librarians, as 
defined in the methodology of the questionnaire. Effectiveness is 
defined as any characteristic or characteristics which a colleague 
may wish to assign it, including, for example, the ability to 
establish a particularly effective acquisitions operation, or 
skill as a trainer or mentor in acquisitions work. 
In this study, it is assumed that the ARL acquisitions 
librarians are familiar with their peers in other institutions, 
including ARL libraries, and are capable of commenting on their 
colleagues' work, including such areas as bibliographic accuracy 
of orders, management of the order and receipt process, knowledge 
of the vending and publishing businesses, and similar items. 
Because ARL libraries are large and complex institutions 
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which, by virtue of the size of their collections, have been 
successful in the acquisition of library materials, it is assumed 
that ARL acquisitions librarians are representative of well-trained 
and professionally active academic acquisitions librarians. It is 
also assumed that librarians in general, and acquisitions 
librarians in particular, are engaged in professional-level work. 
This analysis of the professional development of one group of 
acquisitions librarians addresses the specific issue of how 
acquisitions librarians are trained and what the role of the 
library school should be in the training and development of 
acquisitions librarians. In a more general sense, it may serve to 
provide information about the balance between practice and theory 
in library school and librarianship, by investigating an area 




1. John Berry, "What About the Library Discipline?" Library Journal 
112 (March 15, 1987) : 4. 
2. The ALA Glossary of Library and Information Science, edited by 
Heartsill Young. Chicago: American Library Association, 1983, p. 
179. 
3. F.W. Lancaster, The Measurement and Evaluation of Library 
Services. Washington, 0. C.: Information Resources Press, 
1977, pp. 2-3. 
4. The ALA Glossary of Library and Information Science. 1983, p. 179. 
"Professional positions" are defined as those "which entail 
responsibilities, including those of administration ... [and] 
requirfing] professional training and skill in the theoretical or 
scientific aspects of work in libraries, as distinct from its 
mechanical or clerical aspects..." and can be said to embrace the 
work of the acquisitions librarian. 
5. ALA Glossary p. 130. 
12 
CHAPTER 2. LITERATURE SURVEY AND REVIEW OF THE 
TEACHING AND TOOLS OF ACQUISITIONS. 
The literature on the education for professional acquisitions 
work in any type of library is sparse. No single book, article or 
chapter in a book covers the history of acquisitions education, 
and any interest in the topic has been sporadic. Lacking a 
literature of substance, and to gain an historical perspective on 
this topic, it is useful to review which, if any, courses on 
acquisitions have been taught in selected library science schools 
throughout each school's history. A review of the textbooks on 
acquisitions used throughout the past century of library education 
in the United States is equally useful. Viewed in tandem with the 
few writings on the topic, one can gain an insight into how this 
aspect of librarianship has been treated throughout the past 
decades. 
Certain library education programs have set the tone for most 
of the other programs in the United States. This primary group of 
schools are reviewed in this literature survey, and include 
Columbia College, established in 1886 (soon relocated to the New 
York State Department of Education in Albany), Pratt Institute 
(established in 1890), Drexel Institute (organized in 1892) , 
13 
Armour Institute (established in 1893 and soon relocated to the 
University of Illinois), the University of Chicago (which opened 
with Carnegie support in 1925 and offered the field's first 
doctoral program), and Columbia University (which absorbed the 
school in Albany and the program at New York Public Library.) The 
initial establishment of these schools covers more than forty 
years, from the founding of Dewey's school at Columbia in 1886 to 
the establishment of the University of Chicago Graduate Library 
School in 1925. A review of these programs provides an intimate 
look at the development of acquisitions education in American 
library schools. 
The oldest program, the Columbia College School of Library 
Economy (later the New York State School of Library Science and 
later merged with the School of Library Service at Columbia 
University), also presented the first structured educational 
approach to acquisitions work. Unlike traditional programs of 
lecture and practice work, in which material such as cataloguing 
was presented, acquisitions work was treated in 1886 with "other 
methods of instruction". These variant teaching methods, when 
applied to acquisitions (or order work as it was then called) 
involved "...visits under guidance to representative houses, where 
can be learned to the best advantage so much as a librarian needs 
to know about publishing, ... book-selling, book-auctions, [and] 
1 
second-hand bookstores..." In addition, "object teaching" was 
employed, including "...buying, with warnings and suggestions how 
14 
to get most for the money [with] various tables to show net cost 
to the library of books at the usual price per franc, marc [sic], 
shilling, etc., after adding commissions, fee, freight, insurance, 
2 
duties, brokerage, etc " Finally, order work was also treated 
as part of a traditional lecture course on administration. That 
course addressed the basic order system, systems for indexing 
order files, creation of ordering forms, and receipt- and 
3 
invoice-checking. Education in the technical aspects of 
librarianship, including acquisitions training, was thorough and 
complete. In 1902, for example, the course outline describes the 
curriculum for the course entitled "Accession Department. Lecture 
and Practice" as "Acquisition of books, serials, pamphlets, 
ephemera; order slips and sheets, order and receipt indexes, 
serials checklist; prices discounts, duty free importation; 
auctions, old book lists; duplicates, exchanges (domestic and 
4 
foreign), gifts; reception ... [and] ... checking bills." By 
1917, the course work was revised extensively and included a 
course on the more administrative aspects of acquisitions and 
cataloguing. Study on this topic was condensed into one course 
covering "... the book from the publisher through the departments 
of the library to the reader... [including].. .book selection and 
book buying; American publishers, the book order department, its 
5 
staff, [and] checking of invoices and order files..." 
The method of training librarians for order work evolved at 
Columbia with little documented substantive change for several 
15 
years. Course titles were altered, as in 1931-32, when "Library 
Records and Methods" was offered, including "the various steps in 
6 
ordering...," but the content remained the same. In the late 
1940s, however, the approach to acquisitions/order work and to 
other practical aspects of library science came under close 
scrutiny. In the 1945-46 annual report of the School, Dean Carl 
White perceived the need to separate library practice from 
library theory. Acquisitions work was seen as falling into the 
former category, as part of standard library procedures. White 
envisaged a "learning process as close as possible to what the 
athletic coach would call 'game conditions.' The introduction to 
the profession would be concrete, and immediately 
7 
applicable." As a consequence of this re-thinking of the 
practical aspects of library science, including acquisitions/order 
work, Columbia's approach to acquisitions training changed 
somewhat. For example, in the following academic year a special 
program entitled "Workshop on the Acquisition of Resources in 
Research Libraries" was offered. It focussed on the development 
of acquisitions programs and methods of obtaining material 
8 
throughout the world. In addition to this workshop, in the same 
year Columbia began to teach a required course in technical 
services. This course included an overview of "...methods of 
acquisitions..." designed not primarily to develop skills and 
techniques, but " to promote a critical understanding of 
9 
practices and alternative methods." Since that time, Columbia has 
16 
offered a similar kind of course in technical services. It also 
has offered at various times courses in advanced technical service 
10 
problems and in book publishing . The latter course especially 
might be perceived as a significant educational contribution to 
the education of librarians for acquisitions work, in that it 
addressed not only the business aspects of publishing, but also 
the relationship between librarian and publisher. 
The Pratt Institute School of Library Training was founded 
one year after the New York State School of Library Economy. It 
offered "order-department work" as part of its first-year course. 
Available examinations in this area from the period prior to the 
turn of the century required students to "give routine of order 
department from making out of order slip to reception of book," 
and asked "How may foreign books be obtained by a library, and 
what method would you advise as most economical of time and 
11 
money?" In addition, examinations in these classes called for 
knowledge of selection practices. For example, students were 
asked to recall where to look "for material for a complete list of 
12 
the publications of the Cornwall Royal Institution, 1818-date." 
Like its sister institutions, Pratt realigned instruction on 
book-buying in 1915, removing it from the technical area of 
instruction and placing the topic within a course on 
13 
administration. In the mid-1940s, taking a somewhat different 
tack from other library schools of the period, Pratt began 
teaching library department practices within the study of types of 
17 
libraries. Acquisitions work for public libraries, therefore, was 
found within a series of courses concerning public libraries. By 
1959, this too changed, and acquisitions was taught as part of a 
course on technical services administration. This latter method 
of handling an introduction to acquisitions has continued at Pratt 
since that time. 
Drexel Institute's School of Library Science was founded in 
1892. It had a somewhat more independent approach to the teaching 
of acquisitions work from the other schools described here, not in 
the changes in the curriculum but in the timing. Drexel 
maintained a course devoted to order work and accessioning until 
14 
the 1926-27 academic year. At that time, instruction in order 
work became part of a class in the administration and history of 
libraries. In what may have been an experimental change in 1931, 
Drexel offered a course entitled "Order Work and Trade 
Bibliography," providing a study of "... the uses of the principal 
trade and national bibliographies in connection with order 
15 
work." By 1934-35, "library methods" was taught as part of one 
course, and included instruction in acquisitions, accessioning, 
16 
and other library routines. This course was separate from 
courses on administration. In 1950, acquisitions work was covered 
as one of the administrative aspects of managing a college or 
17 
university library , and by 1954, all references to acquisitions 
18 
had dropped from the course catalogs. When Drexel added its 
program in information science in the mid 1960s, the School began 
18 
to offer a course entitled "Acquiring and Organizing Science 
Materials," covering the selecting, ordering and organization of 
19 
published scientific information. This specialized approach to 
acquisitions was later dropped, and acquisitions as a topic was 
not treated in any course. 
The University of Illinois School of Library Science (founded 
at the Armour Institute in Chicago in 1893 and transferred to the 
University of Illinois in Urbana-Champaign in 1897) had a course 
devoted to work in the order department as part of the first-year 
work. As with other library schools, this course included work 
with accessioning and the shelf list. A typical description from 
the 1910-1911 Circular of Information describes the order work 
course -as such: 
"16. ORDER, ACCESSION AND SHELF WORK. The subjects treated in 
this course are indicated by the following: the order 
department records and routine, book-buying, publishers and 
discounts, copyright, serials and continuations, gifts, 
exchanges, duplicates, the accession book, and its 
substitutes, the shelf list and its uses, and the care of 
20 
pamphlets, clippings, maps, etc." 
Class lecture notes preserved from this period indicate that the 
course not only taught routine tasks such as the correct method of 
opening books and cutting leaves, but also provided detailed 
discussions on obtaining books at auctions and through second-hand 
dealers, and the legal aspects of handling duplicates. A class 
19 
examination from 1895 asked, "Should a small library buy books in 
large lots at long intervals, or in small lots at shorter 
21 
intervals? Give reasons." 
Until the 1970s, it was more or less standard operating 
procedure at the University of Illinois library school to offer a 
course concerned with order work. In 1928-29, in addition to the 
regular course on order work, a course entitled "Book-buying for 
22 
the Large Library" was added for second-year students. This 
latter course continued to be taught until the mid-1930s, but 
later was dropped. In 1942, a course on publishers was added for 
graduate students only. The course presented information on the 
evolution of book publishing and book trade practices in relation 
23 
to the library of the day. Three years later, courses on order 
work were dropped, and any specific reference to acquisitions did 
not reappear until 1960. At that time, a course on technical 
24 
services was introduced and has been offered off and on at the 
school since that time. 
The University of Chicago Graduate Library School was 
established in 1925 to provide graduate work only; admission 
presumed that the student already possessed the entry-level 
professional degree of the period, a fifth year bachelor of arts 
degree. The Graduate Library School approached education for 
acquisitions as it approached many other aspects of traditional 
library education, by eschewing any discussion or teaching of the 
topic. The GLS Announcements for 1929-30 state that 
20 
"... the School does not duplicate the usual first-year 
curriculum of other graduate library schools. Hence persons 
desiring systematic courses belonging to this first-year 
curriculum are advised to attend some other library school" 
25 
(their emphasis). 
All instruction related to technical processes was handled through 
individual research, which topics were closely controlled. 
Suggested topics included studies in typographical history, 
"problems involved in arousing and developing the interests of 
children in voluntary reading," and the "study of cataloguing with 
special reference to the problems involved in the compilation and 
administration (maintenance) of catalogues in university, 
26 
reference, and large libraries." This strict interpretation of 
instruction with reference to the technical aspects of a library 
was somewhat relaxed five years later, when the school began to 
offet a course entitled "The Administration of Technical 
Operations." This course included instruction on the " 
routines for the incorporation of acquired books into the 
collections of a library, beginning with their purchase. Typical 
procedures will be analyzed with respect to cost and efficiency, 
27 
and the effect of the order of operations." In the summer of the 
1939-40 academic year, the GLS relaxed its restrictive approach to 
acquisitions education even further, and introduced a course 
entitled "Order Work and Records." Described as "a discussion of 
the methods used in acquisition departments for the locating of 
21 
materials to be purchased, their acquisition and incorporation 
into the collection ... [including] accounting," this summer 
course was offered during the regular term in the following year. 
In 1943-44, the GLS returned to instruction on the administration 
28 
of technical operations. This format for addressing acquisitions 
and other aspects of technical services continues to the present 
day. 
Viewed together, the education in acquisitions among these 
schools has a somewhat homogeneous history. With the exception of 
the University of Chicago, as noted above, all the schools 
provided some instruction in order work at the first year level. 
The curriculum changed during the 1920s, with less emphasis on the 
practical aspects of library management. Acquisitions, as well as 
courses in accessioning, indexing, and binding, were amalgamated 
into one course on library or technical administration. The 
University of Illinois maintained its order course for the longest 
period. At approximately the same time, both Illinois and Chicago 
moved from opposite ends of the acquisitions education spectrum 
and began teaching acquisitions as part of courses on technical 
services. Courses on publishing, which are an integral part of 
acquisitions education, were taught in most schools only 
sporadically. Among these prominent schools, no courses devoted 
solely to acquisitions are presently taught. 
The development of textbooks and training tools for order 
work paralleled the rise and fall of interest in acquisitions 
22 
within library education programs. Since much of the early 
education in acquisitions work was by demonstration and visits to 
publishing houses, there were no textbooks per se. Dewey's 
Library Notes were the first example of a unified approach to 
teaching any library science topic, and the first issues of this 
circular included basic discussions of accessioning and 
29 
book-buying. Curricula for early classes were developed year by 
year within each school, and were exchanged among instructors at 
such meetings as the ALA Annual Conference of 1885 at Lake George 
30 
and the Milwaukee Conference of 1886. In 1908, the Committee on 
Library Training met and approved the publication of the A.L.A. 
Manual of Library Economy. which was issued chapter by chapter 
31 
from 1911 through 1929. This text included a chapter entitled 
32 
"Order and Accession Department", by F. F. Hopper, and was later 
33 
revised in 1930 by Carl Cannon. Cannon's text became one of the 
few important textbooks addressing acquisitions work, and included 
training in importation of books, copyright, serial subscriptions, 
accessioning, gifts and exchanges, second-hand buying, and the 
design of order slips. 
In the same year, 1930, Francis Drury produced Order Work for 
Libraries. published by the American Library Association under the 
guidance of the ALA Editorial Committee and the Curriculum Study 
34 
Committee at the University of Chicago. Drury's text, like other 
texts of the period, was extremely detailed, and set out to teach 
the student 
23 
"... to learn fundamental routines for acquiring purchases and 
gifts; ... to develop judgement in the various phases of 
order work ... to know how to count books at the accession 
desk to understand the necessary processes in the 
mechanical preparation of books ... [and] ... to distinguish 
35 
the essentials in statistics and reports." 
The Cannon and Drury works stood for many years as the key 
texts in acquisitions training. Later training material for 
acquisitions demonstrated its role in the overall curriculum in 
each school, inasmuch as the topic was often relegated to one 
chapter within a larger topic. For example, in 1937, Columbia 
University published its syllabus on "Principles of Library 
Organization and Administration," a detailed course outline which 
36 
devoted one session to acquisitions. Acquisitions was the 
object of only two chapters in Tauber's Technical Services in 
37 
Libraries text, published in 1954, and less than one page in his 
1959 syllabus, Outline for the Course in Current Problems in 
38 
Technical Services in Libraries. More substantial essays on 
acquisitions work were published as a result of an institute 
conducted by the University of Illinois Graduate School of Library 
39 
Science in 1962. Almost half of the chapters in Selection and 
Acquisitions Procedures in Medium-Sized and Large Libraries dealt 
with some aspect of acquisitions work, and portray the general 
educational move away from a prescriptive approach to the topic. 
It was not until some fifty years after the first texts 
24 
appeared that the next book devoted to acquisitions was published. 
The 1969 American Library Association Pre-Conference on 
Acquisitions prompted the publication of Melcher on Acquisition in 
40 
1971. Melcher, who presented acquisitions from his experience at 
the R. R. Bowker Company, offered his personal advice as well as 
objective experiences to make the acquisitions process more 
meaningful to the librarian and the library science student. 
Stephen Ford's The Acquisition of Library Materials was published 
in 1973 by the American Library Association, and was a direct 
result of a recommendation by the Ad Hoc Committee of the 
Acquisitions Section of the Resources and Technical Services 
Division of ALA to produce a current text and reference book on 
41 
acquisitions. In many respects, it updates the Drury textbook in 
both scope and content. Given the diminished interest in 
acquisitions as an independent course in library schools, it is 
not surprising that more continuous attention to updating of 
acquisitions textbooks has not occurred. 
When courses in acquisitions, or order work, stopped, it was 
not as if their passing went unnoticed. In 1938, the ALA Bulletin 
reported the minutes of the Acquisitions Departments of Research 
Libraries Round Table discussion. After administrative tasks of 
the group were taken care of, the first item on the agenda was a 
discussion of whether there was adequate preparation for 
acquisitions librarians in library schools. A practicing 
acquisitions librarian present at this meeting " ... expressed the 
25 
opinion that library schools had failed to provide adequate 
courses in acquisitions work." A library school instructor noted 
that " ...the curriculum [in acquisitions was] already too full." 
A medical librarian suggested that librarians needed more 
42 
symposia. There was no suggested resolution of the issue. At 
the same ALA conference, Thomas Fleming delivered a paper 
entitled, "Some Unsolved Problems in Acquisitions." He noted, 
among other things, the profession's failure * ...to define 
adequately the function of university acquisition work, and to 
differentiate clearly the duties which properly belong to an 
acquisition department." In addition, he stated, "...there is a 
definite need for education of a trained personnel. The present 
43 
courses offered in library schools need revision ..." 
The topic was not raised again until almost thirty years 
later, in a 1966 Library Journal opinion piece on acquisitions, 
44 
sub-titled "The missing link in the library school curriculum?" 
Drawing on the opinions of his colleagues, as well as his own 
experiences in academic librarianship, Royce Butler (an 
acquisitions librarian himself) made note of the scattered nature 
of acquisitions education among several specialized classes - book 
selection, library organization, or technical service courses -
and stated that a course on acquisitions "is not only needed, but 
long overdue. It should be required of all library school 
students, and the initial required course should be supported by 
45 
advanced and/or specialized courses." The author expressed his 
26 
concern about the source of acquisitions education for most 
acquisitions librarians, noting that "right now, it is in the 
technical services departments of libraries, rather than in the 
library schools, that experiments in acquisitions are being 
made... I would like to see the library schools doing more on the 
46 
level of education and scholarship..." 
One year later, a Drexel Library Quarterly "Curriculum" column 
addressed the education of librarians for acquisitions and 
cataloguing. The eight page article devoted one of the pages to 
47 
acquisitions, citing Butler , and noting "the most obvious point 
to be made concerning education for acquisitions is the lack of it 
... The basic assumption has been that acquisitions is almost 
exclusively clerical, experience being much more useful than 
theoretical classroom teaching." The topic has grown so 
extensively, the author suggested, that the "area deserves at 
least one separate elective course ... [which] ... can be 
integrated with book selection and cataloging to which it is 
48 
closely related." Any more detailed suggestions about where 
potential and real acquisitions librarians should learn their work 
were not offered. Twenty years laters, the same journal column 
49 
reviewed the curriculum of book selection. The authors, Bendix 
and Pennypacker, reviewed the objectives of coursework in book 
selection as developed by the Association of American Library 
50 
Schools in 1963. A knowledge of the channels of the book trade 
was one stated objective, an understanding of which clearly is 
27 
useful to the acquisitions librarian. Of s checklist of 
twenty-three major topics covered in a material selection course, 
two topics - gifts and order work - were listed and were 
considered within the definitions of this paper to relate to 
acquisitions, or the ordering, claiming, and receipt of library 
materials. Of the twenty-seven library schools returning useable 
surveys, all offered a materials selection course. Twenty-five 
(92.6%) discussed the handling of gifts, and twelve (44.4%) 
discussed order work. Only five schools emphasized order work, 
meaning that less than twenty percent of library schools devoted 
51 
related to materials selection. 
The only other contemporary discussion about acquisitions 
education in the literature was published in 1978. "Are Library 
52 
Schools Educating Acquisitions Librarians?: A Discussion" 
provided a forum for four librarians to discuss various aspects of 
acquisitions education. In the first article, William Myrick 
presented a semi-serious review of his own experiences and 
remembrances of acquisitions training in library school. Myrick 
took an unscientific sample of his technical service colleagues in 
academic libraries, asking them to recall what they remembered of 
acquisitions courses in library school, and soliciting opinions 
about what might be taught. In addition, he polled five library 
science educators, seeking their responses about what, if 
anything, was taught about acquisitions in their schools. While 
not providing scientific data, the two groups' responses did 
28 
provide Myrick with a list of potential acquisitions topics for a 
library school curriculum, as well as the almost unanimous feeling 
that acquisitions was not covered to any useful extent in the 
53 
library school curriculum. 
In the second article within this forum, Williamson presented 
the only scientific survey of acquisitions training in accredited 
library schools in North America. In a population of twenty seven 
schools, she identified sixty five specific courses containing 
some aspect of acquisitions work. She concluded from her survey 
that the majority of library schools recognize acquisitions as a 
component of their graduate education, but do not give it any 
54 
significant standing within the curriculum. 
The final two articles in the forum were more informal 
reviews of the perceptions of acquisitions librarians and of the 
library school curriculum concerning acquisitions education. 
55 
Heitshu stated that, if asked, a majority of acquisitions 
librarians would claim their acquisitions education came on the 
job, as a result of work with vendors and colleagues. She made 
note of the University of Michigan intern program, which provides 
an opportunity for library science students to work in the 
technical services area of the university library, as well as the 
coursework available there in collection building. Other 
continuing education opportunities, such as interaction with 
American Library Association committees and discussion groups, 
were noted. Serebnick spelled out the kinds of topics concerning 
29 
acquisitions which library schools should consider teaching. She 
suggested that only by evaluating the work of present and future 
acquisitions librarians can one decide how well library schools 
56 
are training students for this position. 
A review of the literature of education for acquisitions work 
demonstrates a paucity of data not only about how well 
acquisitions librarians are educated, but also the more 
fundamental question of how they are educated at all. The 
progenitor of American library education, Melvil Dewey, noted in 
1883 that 
"As all of literary life is based on books and reading, it is 
certainly a wise investment to make of the little time needed 
to acquire so much information on these topics [i.e., book 
buying] as is practically useful to an educated reader, 
though he may not attempt to follow out details valuable only 
57 
to the printer, binder, or publisher." 
58 
Yet, the only substantive study, by Williamson, contends that 
library schools are paying, at most, a nodding acquaintance with 
the topic. Since no study querying practicing acquisitions 
librarians about the nature of their education, or how well it has 
prepared them for their jobs in acquisitions has yet been done, 
there is a need to identify the strengths and weaknesses of 
library education in this area. 
30 
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CHAPTER 3. METHODOLOGY. 
To obtain the necessary data about ARL acquisitions 
librarians and to identify those acquisitions librarians who are 
perceived as being effective in their work, a survey instrument 
was developed to query ARL acquisitions librarians, and, as a 
result of this query, to build a list of names of effective 
acquisitions librarians. Since there were no data available on 
the demographic nature or educational status of ARL acquisitions 
librarians, the survey included questions about librarians* gender 
and age, as well as educational qualifications, professional 
development activities, sources of library education for 
acquisitions, and attitudes about the places in which this 
training ought to take place. It also asked ARL acquisitions 
librarians to name present or former acquisitions librarians whom 
they perceive to be effective in their acquisitions work. The 
survey format allowed for the most current data to be collected, 
and imposed structure among dissimilar library experiences. 
As an additional information-gathering tool, it was decided 
initially to send surveys to vendors of library materials, 
requesting names of effective librarians whom each company's 
representatives had encountered in academic libraries. No other 
35 
data were sought from this group. Surveys were sent to thirteen 
vendors identified through the American Library Association Annual 
1 
Conference 1986 program. The return rate from this group was so 
low that this group was dropped from the study. 
Populations Studied 
This study deals with two populations, A and B, Population A 
includes all those librarians presently involved in acquisitions 
work in ARL libraries. Population B embraces acquisitions 
librarians named by Population A as particularly effective in 
acquisitions work. 
For the first part of this study, the librarians involved with 
acquisitions in the ARL academic libraries in the United States 
were identified and form Population A. These librarians are 
involved in the mainstream ordering, claiming, and receiving of 
monographs and serials for their institutions; this group does not 
include acquisitions librarians involved in specialized or 
isolated areas, such as law or music library acquisitions. There 
is no comprehensive listing of the acquisitions librarians in 
2 
these institutions, since the American Library Directory lists 
only the heads of acquisitions departments, and then only for 
those libraries that voluntarily supply this information. 
Therefore, the head acquisitions librarian in each institution was 
telephoned and asked to identify the librarians involved in the 
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acquisitions process in his/her library. In addition to insuring 
current information about librarians working in acquisitions, this 
method also provided a mechanism for encouraging them to 
participate in the survey, and, as a by-product, produced a 
current and comprehensive listing of ARL acquisitions librarians. 
The latter will be of use to acquisitions librarians, vendors, and 
persons involved in publicizing continuing education events. The 
list appears in Appendix B. 
Population B, composed of those acquisitions librarians 
deemed to be particularly effective by respondents from 
Population A, includes selected current ARL acquisitions 
librarians plus acquisitions librarians from n-m-ARL institutions, 
librarians in both ARL and non-ARL institutions who are no longer 
involved in acquisitions, and some retired librarians. It 
includes librarians who were nominated at least twice. 
Survey Instrument 
The survey instrument is a two-part document consisting of 
five pages. Part I contains a series of eleven questions which 
elicit data about each librarian's general library education, 
service as an acquisitions librarian, current position title, and 
attendance at selected national or regional acquisitions 
conferences. Part II includes a series of questions concerning 
both formal and informal training in specific aspects of 
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acquisitions work. The list of acquisitions activities was 
developed from a 1986 survey of the duties of ARL acquisitions 
3 
librarians. Respondents are asked to mark by percentages first 
the amount of training received in each area from five formal and 
informal sources, and second, the amount of training they feel 
they should have received from these same sources. The sources of 
training - library school, on-the-job training, workshops and 
conferences, vendors, and other (undefined) - represent the broad 
spectrum from which acquisitions education can be obtained. Part 
II asks the respondents to list those acquisitions librarians whom 
they consider to be particularly effective in their work. The 
survey was pre-tested by having six acquisitions librarians in 
non-ARL Illinois academic libraries complete the form. On the 
basis of their responses, the survey and cover letter were 
modified slightly for increased clarity. The University of 
Illinois-Urbana Survey Research Laboratory suggested modifications 
which allowed for easier coding and data interpretation. 
Each survey instrument was accompanied by a cover letter 
explaining the rationale for the study and inviting response. A 
second cover letter was developed to send to any librarian in 
Population B (particularly effective acquisitions librarians) who 
did not originally receive a survey instrument. The survey 
instrument and cover letter samples are found in Appendix A. 
Each copy of the survey sent to librarians was coded to 
indicate the library for which the person worked, as well as to 
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identify each librarian. The coding insured that, while 
respondents could be identified by the researcher, these 
identities were otherwise held in confidence. Data are displayed 
in a manner which maintains this promise of confidentiality. Each 
survey was sent with a stamped return envelope addressed to the 
researcher. Respondents were asked to return the surveys 
promptly. Librarians who did not respond within six weeks of the 
original mail date received a second, follow-up questionnaire. 
The initial survey was sent out December 20, 1987. Follow-up 
surveys were mailed on February 18, 1988. A response rate of 70% 
was established as a desirable level of participation, and this 
level was achieved after the follow-up questionnaire was sent. 
The data were analyzed using the SPSS-PC statistical program. 
Lists of ARL acquisitions librarians and effective acquisitions 
librarians, as well as the results of part II of the survey (which 
included the nominations for effective acquisitions librarians) 
were kept on a database management program, PC-File. PC-File 
allowed entries to be sorted by name, institution, code number, 
and number of nominations. 
The survey of ARL acquisitions librarians and the resulting 
list of effective acquisitions librarians generated an accurate 
listing of librarians from which could be gathered general 
demographic information. The survey proved successful in 
establishing basic educational data and soliciting opinions about 
education and professional development, in order to test the 
hypotheses and predictions of this dissertation. 
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CHAPTER 4. PRESENTATION OF DATA. 
The data gathered from the surveys of ARL acquisitions librarians 
and those librarians named as effective acquisitions librarians are 
presented in Chapter 4. Data are described in the text and presented 
in tables. Analyses of these data are available in Chapter 5. 
Population A; General Overview 
Questionnaires were sent to 218 ARL librarians who were identified 
as being involved in acquisitions work. Of this number, 156 were 
returned, a return rate of 71.5%. One hundred and forty-eight, or 
67.9%, were usable; these comprise Population A. The eight that were 
not usable included five cases in which the respondents felt that they 
did not fit the description of "acquisitions librarian;" one instance in 
which the librarian had retired and the survey was returned unanswered 
by the staff; and two cases in which the surveys were not filled out 
comprehensively and did not offer sufficient information to be usable. 
Population B: General Overview 
Population B, "Effective Acquisitions Librarians," is based on the 
nominations received from Population A. Respondents in Population A 
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nominated 160 librarians one or more times as being effective in their 
work. Of these, 113 were nominated once and 47 were nominated twice or 
more often. The minimum of two nominations, chosen as the threshold 
for inclusion in Population B, was established after the results of the 
survey were received, and was based on two facts. First, a fairly large 
number of acquisitions librarians were nominated only by themselves; 
establishing a threshold of two nominations or more guaranteed that at 
least one other person held the same opinion of any one librarian's 
work. Second, it was discovered that some of the librarians who were 
nominated only once were, in fact, not involved in acquisitions work 
(e.g. , two were cataloguers) or were only tangentially involved in 
acquisitions as it has been defined for the purposes of this study. 
Inclusion of all nominees would have skewed the data, a problem which 
did not arise when the threshold was set at two. In Population B, 
effective acquisitions librarians, the number of nominations varied from 
two to twenty-six. Twenty-one members (44.7%) of this population were 
not included in Population A and received surveys identical to those 
sent to Population A, with a special cover letter. (See Appendix A.) 
The surveys of Populations A and B serve two purposes. First, 
demographic, educational, and professional profiles of ARL acquisitions 
librarians (Population A) provide basic information, which was 
previously not known, about the professional development of acquisitions 
librarians and the general efficacy of library education in preparing 
acquisitions librarians. Second, the nominations of effective 
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librarians made by Population A, and the responses by Population B 
provide a basis upon which to compare and contrast the second population 
to see which, if any, differences might account for their perceived 
effectiveness. The following data present the results of the 
demographic and educational survey of Populations A and B, followed by a 
comparison of the two populations. 
Population A: Demographic Information 
The survey requested information about the gender and age of the 
respondents. In keeping with the rest of the academic librarian 
population, this group is predominantly female, by a 2:1 ratio. (See 
Table 1.) The mean and median age for ARL acquisitions librarians is 42 
years, while the mode is 37. Three persons did not give their age. The 
oldest librarian responding was 66 years of age, while the youngest was 
26. The age distribution is essentially normal. (See Table 2.) 
Although the population of this group was built by telephoning ARL 
libraries and requesting the names of librarians actively engaged in 
acquisitions work, the survey also asked if each respondent was engaged 
in acquisitions work more than 75% of his or her time. Ten percent of 
those responding work less than 75% of their time in acquisitions. Of 
these, over two-thirds had been involved in acquisitions work at some 
point in their career for six years or less. These persons were retained 
in the ARL acquisitions pool because of their close ties to the 
acquisitions process, which made their observations about professional 
43 
Table 1. 
GENDER OF RESPONDING ARL ACQUISITIONS LIBRARIANS 
Gender Frequency Percent 
Female 101 68.2 
Male 47 31.8 
Total 148 100.0 
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Table 2. 
AGE OF RESPONDING ARL ACQUISITIONS LIBRARIANS 
Cumulative 





































Total 145 100.0 100.0 
mean age - 42.2 median age - 42.0 standard deviation - 10.4 
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activities and training in acquisitions valid. Over forty percent of 
the acquisitions librarians in ARL libraries have worked in acquisitions 
more than nine years. For data on employment and length of service in 
acquisitions, see Table 3. 
Population A: Educational Information 
Only five of the 148 librarians do not have MLS degrees. Of these 
five, three are working on MLS degrees. Two other persons were judged 
as holding the equivalent of the MLS, one with a BLS granted in 1948, 
and another with a degree designated only as "Paris" in 1964. 
The survey asked from which school the degree was obtained. The 
largest number, about thirteen percent, obtained their degrees from the 
University of Michigan, with the next two largest coming from Indiana 
University and Simmons College. The librarians from these three schools 
accounted for one-fourth of the acquisitions librarians who responded to 
the survey. A listing of schools and the number of graduates is shown in 
Table 4. 
Fifty percent of those acquisitions librarians with MLS degrees 
received that degree after 1974. The earliest degree reported was 1948, 
while the latest was 1988. While the largest number of degrees of this 
group of librarians were granted in 1971, and the next largest group in 
1969, the dates of graduation are widely distributed over forty years. 
Table 5 shows the range and distribution of MLS graduation dates. 
Eight people did not give the date in which their MLS was granted. 
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Table 3. 
CURRENT EMPLOYMENT AND LENGTH OF SERVICE IN ACQUISITIONS 
Range of Years 


































Total 135 13 148 100.0 
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Table 4. 
LIBRARY SCHOOLS AND NUMBER OF GRADUATES BY RANKING, 
RESPONDING ARL ACQUISITIONS LIBRARIANS 























































































University of Michigan 
Indiana University 
Simmons College 
University of California-Berkeley 
University of Texas-Austin 
University of Wisconsin-Madison 
University of Illinois-Urbana 
Brigham Young University 
Drexel University 
Emory University 
University of North Carolina-Chapel Hill 
Florida State University 
George Peabody/Vanderbilt 
Louisiana State University 
SUNY-Albany 
University of Arizona 
University of Denver 
University of Hawaii 
University of Minnesota 
University of Missouri-Columbia 
University of Pittsburgh 
Case Western Reserve University 
Columbia University 
Kent State University 
Long Island University/C.W. Post 
SUNY-Buffalo 
Syracuse University 
Texas Women's University 
University of California-Los Angeles 
University of Chicago 
University of Iowa 
University of Tennessee 
Wayne state University 
Catholic University 
Clarion University of Pennsylvania 
Emporia State College of Kansas 





San Jose State University 
University of Alabama 
University of Kentucky 
University of Maryland 
University of Oklahoma 
University of Southern California 
University of Western Ontario 
Western Michigan University 
Total 145 100.00 
* No other identifier given 
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Table 5. 
RANGE OF DATES FOR MLS DEGREES GRANTED 
ARL ACQUISITIONS LIBRARIANS 
Date Degree Recipients Cum. 

















































































































































Total 143 100.00 
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Since each of these individuals gave information about their age, it is 
assumed that the position of this question on the page was not as 
visible as other questions, rather than indicating some reluctance to 
share data about one's age. 
Seven persons hold a doctorate as well as an MLS. The doctorates 
are in such subjects as Higher Education Administration (two), 
Curriculum Instruction and Media, Linguistics, History, French, and 
English. These people represent less than five percent of the total 
group. 
The survey also solicited information about the training received 
in library school. Of the 141 respondents who received a library 
science degree, more than one-half replied that they had received some 
training in acquisitions in library school. This question was further 
analyzed by the type of training received, including internships, 
graduate assistantships, practica programs, entire courses devoted to 
acquisitions, or through other courses. The training which most 
respondents received in acquisitions was through other courses, such as 
introduction to library science, collection development, management of 
libraries, materials selection, and technical services courses. About 
two-fifths of the respondents said that they had received at least some 
acquisitions training in this manner. Fewer than 10 per cent reported 
taking an entire course in acquisitions. A cross-tabulation of this 
acquisitions course with the schools reveals that separate courses have 
been taught at Brigham Young, George Peabody, Rutgers, Simmons, 
University of Arizona, University of California-Los Angeles, University 
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of Hawaii, University of Michigan, University of Missouri, and 
University of Wisconsin-Madison. This and other data on this series of 
questions are represented in Tables 6 and 7. 
Population A: Professional Development 
ARL acquisitions librarians were queried about their involvement in 
continuing education events that include discussions of acquisitions 
matters. Five annual and semi-annual events, as well as four more 
general types of acquisitions meetings were listed in the survey, and 
respondents were asked to indicate if they had attended these meetings 
or workshops, and the number of times they had attended since January, 
1984. Four of the events are regular parts of the ALA annual 
conferences and midwinter meetings (the Resources and Technical Services 
Division (RTSD) Resources Section Acquisitions Librarians/Vendors of 
Library Materials Discussion Group, the RTSD Acquisitions Committee 
sessions, the RTSD Publisher/Vendor-Library Relations Committee 
meetings, and the RTSD Pre-Order and Pre-Cataloguing Bibliographic 
Discussion Group meetings). In addition, RTSD has sponsored a series of 
acquisitions workshops (the Business of Acquisitions) throughout the 
country, both as pre-conferences to the annual ALA meeting and as 
independent workshops. The North American Serials Interest Group 
(NASIG) and the College of Charleston Acquisitions conferences are two 
independently sponsored annual meetings of interest to acquisitions 
librarians. In addition, some state library associations and other 
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Table 6. 
COURSES OF TRAINING FOR ACQUISITIONS IN LIBRARY SCHOOL 
REPORTED BY ARL ACQUISITIONS LIBRARIANS 
Type of training 
Did you receive any 
training for the 
acquisitions process? 
As part of an entire 
course in acquisitions? 
As part of an 
Internship? 
As part of a 
Graduate Assistantship? 




























As part of another 
course or courses? 58 41.1 83 58.9 
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Table 7. 
SCHOOLS OFFERING TRAINING IN ACQUISITIONS, BY TYPE OF TRAINING, 
AS REPORTED BY ARL ACQUISITIONS LIBRARIANS 
Graduate Part of 
School Course Intern. Assist. Practicum Course 
Brigham Young 
Case Western Reserve 








Louisiana State Univ. 
Rosary 
Rutgers 






Univ. of Alabama 
Univ. of Arizona 
Univ. Cal.-Berkeley 
UCLA 
Univ. of Denver 
Univ. of Hawaii 
Univ. of Illinois 
Univ. of Iowa 
Univ. of Maryland 
Univ. of Michigan 
Univ. of Minnesota 
Univ. of Missouri 
Univ. of North Carolina 
Univ. of Oklahoma 
Univ. of Pittsburgh 
Univ. of Tennessee 
Univ. of Texas 

























































Wayne State Univ. X 
Western Michigan x 
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library consortia may sponsor annual serials conferences or acquisitions 
meetings. Table 8 shows these meetings, the maximum number of times a 
librarian could have attended each meeting since January, 1984, the 
average number of times respondents attended each meeting, and the 
number of persons responding that they had never attended each meeting. 
Of the semi-annual ALA RTSD events, the most frequently attended are the 
RTSD Resources Section Acquisitions Librarians/Vendors of Library 
Materials Discussion Group meetings (attended at least once by nearly 
two-thirds of the respondents), and the RTSD Publisher/Vendor-Library 
Relations Committee meetings (attended by slightly more than one-half). 
Each of the meetings listed above was attended at least once by some 
proportion of the respondents. 
Several of the events had an average attendance of less than once 
for the whole population. In addition, 26 respondents had never 
attended any of the meetings designated, and 20 had attended only a 
state library association acquisitions meeting. Over 75% of the ARL 
acquisitions librarians responding had never attended since January, 
1984, the RTSD Business of Acquisitions workshops, annual serials 
conferences, the College of Charleston acquisitions conferences, or the 
NASIG meetings. 
The NASIG and the College of Charleston meetings have always been 
perceived as a more select group of acquisitions librarians, a notion 
that is borne out by this survey. Only one-fifth of the respondents 
have ever attended a College of Charleston meeting, and fewer than 
one-fifth have attended the NASIG annual meetings. In the case of 
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NASIG, this may be due in large part to the relative newness of this 
group (it was first held in 1986). Respondents were asked to identify 
other acquisitions-related meetings they have attended. Eight people 
mentioned the annual Issues in Acquisitions meetings hosted by the 
University of Oklahoma. 
Sources of Acquisitions Training 
The final two questions of the survey solicited information 
concerning the sources of training for acquisitions work. The first of 
these questions asked respondents to note the percentage of education 
each has received from one of five sources for each of fifteen different 
tasks. The sources of training included library school, on-the-job 
training, workshops and conferences, vendors of library materials, and 
other (unspecified) sources. The tasks listed consisted of an array of 
acquisitions activities typical of academic libraries. The tasks listed 
were order processes for monographs and serials, materials budget 
management, the publishing industry, vendor selection and evaluation, 
invoice and accounting techniques, business contracts, personnel 
management, acquisition of out-of-print and rare items, the relationship 
of acquisitions to the rest of the library, the acquisition of non-U. S. 
materials, gifts and exchanges, serial check-in, bibliographic 
verification, claiming for monographs and serials, and the automation of 
acquisitions processes (see tables 9 and 10). 
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The second question used the same variables, but asked respondents 
to consider from which sources they felt each of these tasks should have 
been learned. For each task respondents were asked to indicate the 
percentage which should be received from each source. (See Tables 11 
and 12.) With the exception of the two surveys which were deemed not 
usable for this analysis, all surveyed completed the questionnaire as 
requested. It is interesting to note that, while the majority of the 
respondents used broad percentages, several reported quite precise 
amounts. 
The data from these questions were tabulated in two ways. The first 
tabulation looked at the sources of education when all fifteen tasks 
were taken as a whole. This allowed library school education to be 
compared to other sources of education for acquisitions librarianship 
(e.g., on- the-job training). (See Figure 1.) In the second analysis, 
the overall response to each task was analyzed to identify from which 
source each was or should be learned. For example, answers to the task 
"gifts and exchanges" were tabulated to see what percent was learned 
from each of the five sources (see Figures 2-16). The source "other" was 
purposely left without definition, and several respondents offered 
explanations of what each meant by "other." The overwhelming 
interpretation of this term centers on the reading of professional 
literature. Other responses include work in acquisitions as a 
non-professional, site visits to other libraries, work in the catalog 
department (this related specifically to the task "bibliographic 
verification"), and one response of "figured it out myself." 
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Table 9. 
EDUCATION OF ACQUISITIONS LIBRARIANS BY TASK 
AS REPORTED BY ARL ACQUISITIONS LIBRARIANS 
Task 
ORDER PROCESSES: 































































































































































































Table 9. (continued) 
ACQUISITIONS LIBRARIANS BY TASK 



































































































































EDUCATION OF ACQUISITIONS LIBRARIANS BY SOURCE 



































WHERE EDUCATION FOR ACQUISITIONS SHOULD OCCUR 





















































































































































Table 11. (continued) 
WHERE EDUCATION FOR ACQUISITIONS SHOULD OCCUR 
PERCEPTION BY TASK, ARL ACQUISITIONS LIBRARIANS 
Tasks 









































































































































































WHERE EDUCATION FOR ACQUISITIONS SHOULD OCCUR, 



































F i g u r e 1. 
EDUCATION FOR ACQUISITIONS BY SOURCE, 
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F i g u r e 2 . 
EDUCATION FOR ACQUISITIONS BY TASK, 
ARL ACQUISITIONS LIBRARIANS: 
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EDUCATION FOR ACQUISITIONS BY TASK, 
ARL ACQUISITIONS LIBRARIANS, 
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EDUCATION FOR ACQUISITIONS BY TASK, 
ARL ACQUISITIONS LIBRARIANS: 
Publishing Business 
804 •• Where Education Does Occur 
























F i g u r e 5 . 
EDUCATION FOR ACQUISITIONS BY TASK, 
ARL ACQUISITIONS LIBRARIANS.: 
Vendor S e l e c t i o n & E v a l u a t i o n 
73.44 
Where Education Does Occur 


















EDUCATION FOR ACQUISITIONS BY TASK, 
ARL ACQUISITIONS LIBRARIANS: 
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•- Where Education Should Occur 
5.36 
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F i g u r e 7 . 
EDUCATION FOR ACQUISITIONS BY TASK, 
ARL ACQUISITIONS LIBRARIANS: 
Bus ines s C o n t r a c t s 
Where Education Does Occur 





















EDUCATION FOR ACQUISITIONS BY TASK, 
ARL ACQUISITIONS LIBRARIANS: 
Personnel Management 
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M | - Where Education Does Occur 
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EDUCATION FOR ACQUISITIONS BY TASK, 
ARL ACQUISITIONS LIBRARIANS: 
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EDUCATION FOR ACQUISITIONS BY TASK, 
ARL ACQUISITIONS LIBRARIANS: 
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EDUCATION FOR ACQUISITIONS BY TASK, 
ARL ACQUISITIONS LIBRARIANS: 
Acquiring Non-U.S. Materials 
77.95 
Where Education Does Occur 

























EDUCATION FOR ACQUISITIONS BY TASK, 
ARL ACQUISITIONS LIBRARIANS: 
Gifts & Exchanges 
82.78 
Where Education Does Occur 











1 = 2.58 • 2.49 
Workshops 
4 Conferences 
Vendors Oth er 
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F i g u r e 13 . 
EDUCATION FOR ACQUISITIONS BY TASK, 
ARL ACQUISITIONS LIBRARIANS: 
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Figure 14. 
EDUCATION FOR ACQUISITIONS BY TASK, 
ARL ACQUISITIONS LIBRARIANS: 
Bibliographic Verification 
78.78 
Where Education Does Occur 




























F i g u r e 1 5 . 
EDUCATION FOR ACQUISITIONS BY TASK, 
ARL ACQUISITIONS LIBRARIANS: 
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EDUCATION FOR ACQUISITIONS BY TASK, 
ARL ACQUISITIONS LIBRARIANS: 
Automation of Acquisitions 
67.21 
Where Education Does Occur 







Library On-The-Job Workshops Vendors Other 
School Training 4 Conferences 
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Population B: Composition 
Forty seven acquisitions librarians or former acquisitions 
librarians were included in the "effective" pool. The number of 
nominations for each member of the "effective" group ranged from 2 to 
26, as shown in Table 13. Slightly more than half were currently ARL 
acquisitions librarians and, hence, had already received the 
questionnaire. The remainder were sent questionnaires with special 
cover letters. (See Appendix A.) Slightly more than three-quarters of 
the "effective" group as a whole returned surveys. Of the twenty-one 
librarians who were not currently ARL acquisitions librarians (i.e., not 
part of Population A), six did not return their surveys. Of the 
remaining fifteen librarians, all but two were currently in positions 
other than acquisitions work. Seven were working as assistant directors 
of technical services, three were collection development librarians, one 
served as a consultant, one was an associate librarian, and the other a 
dean of a university library. The two librarians in this group who were 
still involved in acquisitions (in non-ARL libraries) work, 
respectively, as head of a monographic acquisitions unit and as the head 
of a serial receipt unit. Of those respondents who still worked as 
acquisitions librarians for more than 75% of their assignment (more than 
half), the number of years that they have worked in acquisitions ranges 
from one person who has worked from one to three years to twelve who 
have worked more than nine years. These data are presented in Table 14. 
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Table 13. 
NUMBER OF NOMINATIONS FOR 
EFFECTIVE ACQUISITIONS LIBRARIANS 
Number of Returned 
Number of Times Number of Librarians Surveys in Each 

































EMPLOYMENT AND LENGTH OF SERVICE IN ACQUISITIONS, 
EFFECTIVE ACQUISITIONS LIBRARIANS 
Currently employed in Previously employed in 
acquisitions works >75% acquisitions work >75% 
Range of Years 





























Total 21 100.0 15 100.0 
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The gender of Population B parallels that of Population A, with a 
2:1 ratio of women to men, but differs from the library population as a 
whole, which has a 4:1 ratio of women to men. The average age of this 
group is 42.5 years, and extends from 29 to 61 years. Data concerning 
these two statistics are found in Tables 15 and 16. 
Population B: Educational Information 
Each member of Population B holds an MLS degree. Again, the 
University of Michigan leads as the school which has granted the 
greatest number of MLS degrees to this group, with four graduates 
(11.1%). The degrees granted to the "effective" group were received 
between 1961 and 1982, with the highest annual number occurring in 1967, 
1969, 1971, 1972, and 1975 (three in each year except 1967, which had 
four). Tables 17 and 18 represent data collected on the schools from 
which degrees were received and the years in which the degrees were 
granted. Three members of the effective group hold the Ph.D., in 
Education, French, and English. 
About two-thirds of Population B received some form of training for 
acquisitions work in library school. Only one person took a course 
devoted specifically to acquisitions; slightly less than one-half took a 
course which covered some aspects of acquisitions. These data are shown 
in Table 19. 
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Table 15. 
GENDER OF EFFECTIVE ACQUISITIONS LIBRARIANS 
Gender Frequency Percent 
Female 23 63.9 
Male 13 36.1 
Total 36 100.0 
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Table 16. 










































Total 36 100.0 
mean age - 42.5 median age - 43 standard deviation - 5.6 
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Table 17. 
LIBRARY SCHOOLS AND NUMBER OF GRADUATES, 
EFFECTIVE ACQUISITIONS LIBRARIANS 
Name of School No. of Graduates Percent of Total 
University of Michigan 4 11.11 
Emory University 3 8.33 
University of California-Berkeley 3 8.33 
University of Illinois-Urbana 3 8.33 
Brigham Young University 2 5.56 
Louisiana State University 2 5.56 
Syracuse University 2 5.56 
Case Western Reserve University 1 2.78 
George Peabody 1 2.78 
Indiana University 1 2.78 
Rosary College 1 2.78 
Rutgers University 1 2.78 
SUNY - Albany 1 2.78 
Texas Women's University 1 2.78 
University of California-Los Angeles 1 2.78 
University of Kentucky 1 2.78 
University of Missouri-Columbia 1 2.78 
University of North Carolina 1 2.78 
University of Pittsburgh 1 2.78 
University of Tennessee 1 2.78 
University of Texas-Austin 1 2.78 
University of Wisconsin-Madison 1 2.78 
Wayne State University 1 2.78 
Not given 1 2.78 
Total 36 100.00 
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Table 18. 
RANGE OF DATES FOR MLS DEGREES GRANTED 
EFFECTIVE ACQUISITIONS LIBRARIANS 
Recipients 


























































Total 36 100.0 
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Table 19. 
COURSES OF TRAINING FOR ACQUISITIONS IN LIBRARY SCHOOL, 
EFFECTIVE ACQUISITIONS LIBRARIANS 
Yes No 
Training 
Did you receive any 
training in acquisitions 24 66.7 12 33.3 
in library school? 
As part of an entire 
course in acquisitions? 1 2.8 35 97.2 
As part of an internship? 2 5.6 34 94.4 
As part of a graduate 
assistantship? 4 11.1 32 88.9 
As part of a practicum 
program? 1 2.8 35 97.2 
As part of another 
course? 17 47.2 19 52.8 
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Population B: Professional Development 
The group of effective acquisitions librarians are active in most 
of the professional activities relating to acquisitions work, with the 
ALA RTSD committee and discussion group activities being most heavily 
attended. As with the members of Population A, fewer librarians 
attended the NASIG and College of Charleston conferences and very few 
attended whatever serials conferences or state library meetings on 
acquisitions which may have been available to them. Only one member of 
the group of effective acquisitions librarians did not attend any of the 
conferences. This may be explained by the fact that this librarian is 
no longer employed as an acquisitions librarian, but has moved to 
another position. Over 75% of effective acquisitions librarians had not 
attended NASIG meetings or annual serials conferences since January, 
1984. Data collected on the activity in these areas is reported in 
Table 20. 
Population B: Sources of Acquisitions Training 
Data on the amount of education received from various sources for 
fifteen tasks were analyzed in the same manner as they were for 
Population A. Tables 21 through 24 show the results of these 
analyses, while Figures 17-32 provide comparison figures between what 
does occur in acquisitions education and what should occur. 
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Table 21. 























































































































































Table 21. (continued) 












































































































































































EDUCATION FOR ACQUISITIONS BY SOURCE, 



































WHERE EDUCATION FOR ACQUISITIONS SHOULD OCCUR, 
PERCEPTION BY TASK, EFFECTIVE ACQUISITIONS LIBRARIANS 
Tasks 
ORDER PROCESS: 



















































































































































Table 23. (continued) 
WHERE EDUCATION FOR ACQUISITIONS SHOULD OCCUR, 
PERCEPTION BY TASK, EFFECTIVE ACQUISITIONS LIBRARIANS 
Task 
ACQUIRING O.P. 








































































































































































WHERE EDUCATION FOR ACQUISITIONS SHOULD OCCUR, 




































F i g u r e 1 7 . 
EDUCATION FOR ACQUISITIONS BY SOURCE, 
EFFECTIVE ACQUISITIONS LIBRARIANS 
M l " Where Education Does Occur 



























F i g u r e 18 . 
EDUCATION FOR ACQUISITIONS BY TASK, 
EFFECTIVE ACQUISITIONS LIBRARIANS, 
Order P r o c e s s e s : Monographs & S e r i a l s 
Where Education Does Occur 



























EDUCATION FOR ACQUISITIONS BY TASK, 
EFFECTIVE ACQUISITIONS LIBRARIANS: 







T r a i n i n g 
I - Where Education Does Occur 











F i g u r e 20 . 
EDUCATION FOR ACQUISITIONS BY TASK, 
EFFECTIVE ACQUISITIONS LIBRARIANS: 
P u b l i s h i n g Bus iness 
Where Education Does Occur 



















F i g u r e 2 1 . 
EDUCATION FOR ACQUISITIONS BY TASK, 
EFFECTIVE ACQUISITIONS LIBRARIANS: 




Where Education Does Occur 









On-The-Job Workshops Vendors 




EDUCATION FOR ACQUISITIONS BY TASK, 
EFFECTIVE ACQUISITIONS LIBRARIANS: 
Invoice & Accounting Techniques 
85.88 
Where Education Does Occur 













Vendo rs Other 
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Figure 23. 
EDUCATION FOR ACQUISITIONS BY TASK, 
EFFECTIVE ACQUISITIONS LIBRARIANS: 
Business Contracts 
74.89 
Where Education Does Occur 



















F i g u r e 24 . 
EDUCATION FOR ACQUISITIONS BY TASK, 
EFFECTIVE ACQUISITIONS LIBRARIANS: 
Pe r sonne l Management 
i» Where Education Does Occur 




















F i g u r e 2 5 . 
EDUCATION FOR ACQUISITIONS BY TASK, 
EFFECTIVE ACQUISITIONS LIBRARIANS: 
Acqu i r ing O.P . & Rare I tems 
— " » Where Education Does Occur 




















F i g u r e 2 6 . 
EDUCATION FOR ACQUISITIONS BY TASK, 
EFFECTIVE ACQUISITIONS LIBRARIANS: 

















• — • Where Education Does Occur 













EDUCATION FOR ACQUISITIONS BY TASK, 
EFFECTIVE ACQUISITIONS LIBRARIANS: 
Acquiring Non-U.S. Materials 
80-
g g * Where Education Does Occur 



























Figure 2 8 . 
EDUCATION FOR ACQUISITIONS, BY TASK, 
EFFECTIVE ACQUISITIONS LIBRARIANS: 













Where Education Does Occur 
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EDUCATION FOR ACQUISITIONS BY TASK, 
EFFECTIVE ACQUISITIONS LIBRARIANS: 
Bibl iographic Ver i f ica t ion 
90-1 
80.46 
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Figure 31. 
EDUCATION FOR ACQUISITIONS BY TASK, 
EFFECTOVE ACQUISITIONS LIBRARIANS: 
Claiming for Monographs & Serials 
82.49 
» Where Education Does Occur 




















EDUCATION FOR ACQUISITIONS BY TASK, 
EFFECTIVE ACQUISITIONS LIBRARIANS: 
Automation of Acquisitions 
- Where Education Does Occur 
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CHAPTER 5. ANALYSIS OF DATA. 
In this chapter, the data presented and described in chapter 4 
are discussed. Among the factors taken into account are those of 
data relating to U.S. librarians as a group and ARL librarians as a 
group. Specifically, the analysis compares the demographic and 
educational data from both Population A and B, studies the nature 
and relationship of each groups' educational training, and draws 
certain conclusions about the relationship of training in and 
education for acquisitions work. 
Analysis of the data gathered in the survey is presented in two 
parts. The first looks at the results of the survey of Population 
A, (ARL acquisitions librarians) and compares these results with 
existing data on librarians as a whole. It also looks at the 
training for acquisitions work, and compares the amount of training 
reported as actually received with the amount of training reported 
as being needed from each of the five sources. The second part of 
the analysis looks at Population B (the group of effective 
acquisitions librarians) to discern which experiences, if any, 
distinguish them as a group. In the course of this analysis, factors 
such as the schools from which each graduated, the involvement in 
professional activities, and the reported level of training received 
from each of the five sources are examined. The hypotheses and 
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predictions are reviewed against this data to see if each can be 
supported, and general conclusions are drawn. 
Population A 
1 
According to a 1987 Library Journal report , the academic 
librarian pool in the United States is approximately 
three-quarters female and one-quarter male. The ARL acquisitions 
librarians group is slightly more male (about one-third), and 
matches almost exactly the male:female ratio of ARL librarians as 
2 
a whole. Two-thirds of Population A (both males and females) are 
45 years of age or younger, as shown in Table 25. Within the ARL 
population as a whole, only 55% are forty-five years of age or 
younger. There are about 8% more females than males who have 
worked in acquisitions less than seven years, and about 8% more 
males than females who have worked seven years or more. These data 
are presented in Table 26. 
The same Library Journal survey lists placements by schools and 
types of libraries. A cross-check of the percent of placements in 
college and university libraries reported in the LJ study compared 
with the schools from which the ARL acquisitions librarians 
graduated yielded no correlation whatsoever. The Estabrook-Heim 
3 
report in American Libraries notes that the American Library 
Association pool which they studied has 4.2 percent of women and 
19.5 percent of men who hold Ph.D., Ed.D. or D.L.S. degrees. The 
total percent of ARL acquisitions librarians holding one of these 
advanced degrees is 4.7%. One expects that the majority of those 
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T a b l e 2 5 . 
AGE OF ARL ACQUISITIONS LIBRARIANS, 
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with advanced degrees move to positions of greater responsibility or 
become library school faculty members, and do not stay in 
acquisitions work. 
Very few ARL acquisitions librarians were exposed to formal 
training in acquisitions beyond a course which included some 
information about acquisitions. Only about one-eighth of all ARL 
acquisitions librarians had taken a practicum or served as an 
intern or graduate assistant in acquisitions. However, by a 12.0% 
majority, these ARL librarians received some form of training in 
acquisitions in library school. In some cases, it is surprising 
that these individuals pursued this aspect of librarianship as a 
career. One individual reported taking a course devoted strictly to 
acquisitions and proceeded to complain at length about the content 
("It was a lousy course"). Another librarian noted that his 
exposure to acquisitions was a Friday afternoon session of 
bibliographic verification of several titles. Students were allowed 
to leave as soon as they finished their assignments. "I was the 
last to find my titles. It's amazing that I accepted a job in 
acquisitions in spite of this." 
Over half of the ARL acquisitions librarians have attended an 
ALA-sponsored acquisitions event at least once. It is interesting 
to note that less than one-fifth have attended the RTSD Business 
of Acquisitions workshops, which are held specifically to increase 
the acquisitions librarian's knowledge of acquisitions matters, 
both within and outside of the library. One presumes that many 
4RL acquisitions librarians feel their mastery of acquisitions is 
sufficient to handle their work well. The other ALA-sponsored 
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events, such as the RTSD RS Acquisitions Librarians/Vendors of 
Library Materials Discussion Group meetings focus more on current 
issues and how specific librarians are managing in specialized 
areas. For example, a recent meeting of the aforementioned group 
discussed ways of coping with rising foreign serial costs. The 
RTSD Publisher/Vendor Library Relations Committee regularly 
reports on problems of specific publishers and titles, and does 
not address any broad acquisitions education issues. The overall 
complexion of attendance at these and the other meetings indicates 
that this group of librarians prefers to attend current interest 
meetings when these meetings are held in conjunction with other 
educational and professional opportunities (as is the case with 
the American Library Association Annual Conference and Mid-winter 
meetings). The relative lack of attendance at the College of 
Charleston annual conference, which does address current topics 
and attracts speakers from many avenues of acquisitions and 
publishing, is a case in point. 
The proportion of training in acquisitions which Population A 
reported receiving was compared to the perception of training in 
acquisitions needed source by source. These analyses were carried 
out for each of the fifteen tasks. The response in every category 
showed that the overwhelming majority of the ARL acquisitions 
librarians received training in each task through on-the-job 
training. The task least likely to have been learned in library 
school was "invoice and accounting techniques" (less than 1% was 
learned about this in library school), while the task most likely 
to have been learned was "bibliographic verification" (over 14% of 
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what was learned about this task was learned in library school). 
While most information came from on-the-job training, the learning 
of tasks denoted by the phrases "publishing business" and 
"acquiring o.p. and rare items" were almost equally distributed 
between workshops and vendors (about 13% learned about publishing 
from each of these two sources, and about 8% learned about rare 
book acquisitions from these two sources). The task most likely to 
have been learned from the "other" source is "business contracts," 
at over 8%. 
Since the tasks themselves range from the general (e.g., 
"publishing business") to the specific (e.g., "invoice and 
accounting techniques"), it is not surprising that the more 
general tasks are more likely to be learned in library school. 
For example, "personnel management," "bibliographic verification," 
and "the relationship of acquisitions to the rest of the library" 
are all areas of librarianship which can be easily tied to other 
areas of study, and can be perceived as tasks which can be applied 
generally to a number of other positions within librarianship. 
Conversely, more specific tasks, such as "invoice and accounting 
techniques," "claiming for monographs and serials," and "business 
contracts" are more apt to be library-specific, and less likely to 
be learned in library school. By a margin of four to one, the 
more general tasks were more likely to be learned in library 
schools than were the less general tasks. 
In analyzing where tasks should be learned, respondents 
answered overwhelmingly that library schools should provide a 
greater portion of their education for acquisitions work. 
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Likewise, they felt their on-the-job training should provide less 
of their preparation for acquisitions librarianship. Overall, 
respondents suggested that 20% more of each task should be taught 
in library school, and 20% less learned on-the-job. Those 
responding felt that approximately 30-35% of what they know about 
the publishing business, the relationship of acquisitions to the 
rest of the library, bibliographic verification, and personnel 
management should be learned from library school, and that 20-30% 
of what is learned about materials budget management, vendor 
selection and evaluation, business contracts, the acquisition of 
rare and foreign items, gifts and exchanges, and the automation of 
acquisitions should come from their library school education. It is 
important to note, however, that there was no task listed for which 
the respondents felt that library schools should take the lead 
responsibility in training. As with the generalized and specialized 
comparisons drawn above, respondents appeared to feel that education 
for more specialized tasks, such as claiming and invoicing 
procedures, should be left to experience gained through on-the-job 
training. 
Workshops and conferences were also perceived as needing to 
be a slightly more important part of continuing education and 
professional development. Vendors' roles in education for 
acquisitions work stayed about the same, although for tasks such as 
"publishing business" and "business contracts," respondents felt 
vendors should take a much less visible role, while for tasks such 
as "bibliographic verification" respondents suggested vendors should 
take a marginally more active role. Vendors serve only as a 
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subsidiary source of training for acquisitions work, and the further 
removed a task is from straightforward acquisitions work, the less 
likely a vendor is to be involved in education in that area. No one 
thought vendors should be responsible for the training of more than 
10% of any task, regardless of how closely aligned that task is to 
the business aspects of acquisitions. 
When responses were analyzed to review all acquisitions tasks 
by the source of education for those tasks, Population A reported 
that, by a margin of 15:1, acquisitions tasks were learned 
through on-the-job training rather than through library school 
education. This ratio fell to 2:1 when respondents were asked to 
note from whence they believe training should come. Overall, the 
reported percentages of actual sources of education were library 
school (5%), on-the-job training (78%), workshops and conferences 
(8%), vendors (5%), and "other" (4%). When asked from where such 
training should come, the group believes those percentages should 
be 26%, 58%, 10%, 3%, and 2%, respectively. Respondents believe, 
therefore, that as an overall source for acquisitions education, 
library schools need add only a relatively small amount of 
additional course work in acquisitions to their curriculum to be 
perceived as meeting the needs of acquisitions training. 
On-the-job training appears to remain the training of choice for 
acquisitions librarians. This may be because of the specialized 
business needs of the libraries in which these librarians are 
involved. There appears to be a need for somewhat more workshops 
and conferences on acquisitions than are now available. However, 
since many of the respondents do not seem to be active in attending 
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the meetings currently available, this suggests that better 
communication may be needed to advertise what is already organized, 
or, alternatively, that the meetings available simply do not fill 
any present needs. 
Population B: Effective Acquisitions Librarians 
As noted in the previous chapter, the gender of the group of 
acquisitions librarians labelled "effective" by their peers 
reflects those of the ARL acquisitions librarians in Population A. 
The average age of members of Population B is slightly older than 
that of Population A, by .3 years. Given that this group 
represents those held in respect by acquisitions librarians as a 
whole, this statistically insignificant figure is somewhat 
surprising. Those nominated as effective acquisitions librarians 
have worked for longer periods of time in acquisitions than have 
their peers in ARL libraries. More than four-fifths of those 
Population B librarians who are currently acquisitions librarians 
have seven or more years of experience, and over 9 out of 10 of 
those librarians in Population B who formerly worked in 
acquisitions have seven years or more of experience. In contrast, 
only half of the responding ARL acquisitions librarians have 
worked in acquisitions for this length of time. Likewise, 
Population B librarians as a group contain fewer than one in 
twenty with experience as acquisitions librarians of three years 
or less, while more than one-quarter (27.7%) of Population A has 
had the three years or less of experience. This difference may 
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indicate that nominations as effective acquisitions librarians are 
due, in part, to longevity in the field. 
Responses to questions about courses of training for 
acquisitions in library school were compared between Population A 
and B. When asked if they had received any training in library 
school for acquisitions, more than half of Population A and 
two-thirds of Population B had received some training. There was 
only a marginal difference between those obtaining internships in 
acquisitions work, with almost 6% of Population B engaging in an 
internship compared to slightly over 4% for Population A. 
Persons in Population B were more than twice as likely to have 
served as graduate assistants than those in Population A (11.1% 
compared to 5.0%). When asked if they had taken an entire course 
devoted to acquisitions, slightly less than 3% of effective 
acquisitions librarians answered in the affirmative, while 9.2% of 
Population A had taken an acquisitions course. Responses to the 
question about receiving acquisitions instruction as part of another 
course or courses were about equal, with 41.1% and 47.2% for 
Populations A and B, respectively. These figures are represented in 
Table 27. Effective acquisitions librarians had more hands-on 
experience in acquisitions while attending library school, through 
such experiences as internships, graduate assistantships, and 
practica. There seems to be little correlation between those 
attending a class devoted to acquisitions and eventual nomination by 
one's peers as an effective acquisitions librarian. In fact, the 
classroom experience in acquisitions appears to have had little 
apparent effect on one's effectiveness in acquisitions. 
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Table 27. 
COMPARISON OF COURSES OF TRAINING 
ARL ACQUISITIONS LIBRARIANS AND EFFECTIVE ACQUISITIONS LIBRARIANS 
ARL Acquisitions Effective Acquisitions 
Librarians Librarians 
Type of training No. No. 
Received training 
for the acquisitions 
process 79 56.0 24 66.7 
Part of an entire 
course in acquisitions 






Part of a Graduate 
Assistantship 5.0 11.1 
Part of a 
Practicum 3.5 2.8 
Part of another 
course or courses 58 41.1 17 47.2 
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Both groups were queried about attendance at continuing 
education events concerning acquisitions. In almost every 
instance, members of Population B were much more likely to attend 
the events specified than were their counterparts in Population A, 
as shown in Tables 8 and 20. For example, when asked about 
attendance at the RTSD RS Acquisitions Librarians/Vendors of 
Library Materials Discussion Group meetings at the semi-annual 
American Library Association conferences, over 62% of Population A 
had attended at least once, while over 86% of Population B had 
attended at least once. The three most popular meetings for both 
groups, in order of preference, were RTSD RS Acquisitions 
Librarians/Vendors of Library Materials Discussion Group, RTSD 
Publisher/Vendor Library Relations Committee, and RTSD RS 
Acquisitions Committee Meetings. Least popular included the NASIG 
meetings, the RTSD Business of Acquisitions conferences, and annual 
serials conferences. That effective acquisitions librarians attend 
comparatively more continuing education and conference events than 
do their counterparts in Population A may indicate that this is one 
avenue through which they have become better known than other 
librarians. 
The comparison of answers to questions concerning where 
specific tasks are learned show little difference between the two 
groups. In twelve of the fifteen tasks, Population A felt they 
had learned marginally more through on-the-job training than did 
Population B. The largest margin of difference in learning a task 
through work experience occurred for the tasks entitled "publishing 
business" and "vendor selection and evaluation." Population A 
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felt they had learned over 15% more about publishing and almost 
13% more about vendor selection and evaluation through on-the-job 
training than did Population B. By contrast, Population B felt 
that more about acquisitions processes had been learned through 
workshops and conferences than did Population A. For example, 
effective acquisitions librarians responded that they had learned 
20% of what they know about personnel management from workshops 
and conferences, compared to about 14% learned by Population A. 
Another response to this question which is of interest 
concerns the percentage of learning gained from library school. 
While the general pattern is the same for each group - a little 
learned from library school, and much more from on-the-job training 
- effective acquisitions librarians felt in twelve of the tasks that 
they had learned marginally less from library school than did 
responding ARL acquisitions librarians. Again, the margin is small, 
with the greatest difference being in the task described as 
"relationship of acquisitions to the rest of the library." In this 
task, Population B felt it learned 3.64% of what it knows about this 
topic from library school, while Population A felt it had learned 
8.16% of its knowledge from library school (i.e., more than twice as 
much). 
Vendors continued to play a small role in the educational 
experience of acquisitions librarians. However, in all but two 
tasks ("serial check-in" and "gifts and exchange") the effective 
acquisitions librarians felt that vendors had taught them more about 
each task than did respondents from Population A. 
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Overall, respondents in the group of effective acquisitions 
librarians have gained much of their training for each task from 
on-the-job experiences, workshops and conferences, and vendors, 
while Population A has learned marginally more from library school 
and less from vendors and workshops. This suggests that effective 
acquisitions librarians engage in more educational interaction 
with several sources of learning, both formal and informal. There 
is likely a truism that becoming an effective acquisitions 
librarian - or effective at any work - requires a willingness to 
learn from all available sources. 
A comparison of results of the overall source of education 
for each population shows that for all tasks, library school was a 
greater source of learning for Population A than for Population B, 
by a margin of 2.2%. Use of the t-test shows that this is not a 
statistically significant difference. As shown in Figure 33, 
Population B learned marginally less through work experience, and 
marginally more from vendors, workshops and conferences, and other 
sources than did Population A. The two populations are 
approximately the same age and graduated from library school within 
the same general time frame, which may explain, in part, the 
similarity between the two groups. 
Responses to questions about where acquisitions education 
should occur were compared for the two populations. Figure 34 
shows that the general trend for Population B follows the 
responses given by Population A, namely that somewhat more education 
about acquisitions should take place in library schools, and 
somewhat less through work experiences. Workshops and conferences 
should, it was felt, become a more important part of acquisitions 
127 
Figure 33. 
EDUCATION FOR ACQUISITIONS BY SOURCE 
COMPARISON OF ARL ACQUISITIONS 
LIBRARIANS AND EFFECTIVE ACQUISITIONS LIBRARIANS: 
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education. In every task, effective acquisitions librarians felt 
there should be more acquisitions information coming from library 
schools than did the ARL acquisitions librarians. In two tasks, 
"publishing business" and "relationship of acquisitions to the rest 
of the library," the difference between the two populations was the 
greatest. Population A felt 30% of their information about the 
publishing industry should come from library school, while 
Population B expected that almost 42% of their knowledge should come 
from this source. About 42% of what is known about "the 
relationship of acquisitions to the rest of the library" should be 
taught in library school, according to Population B, while 
Population A expected only about 35% of what is learned to come from 
this source. 
For every task, effective acquisitions librarians expected that 
less should be learned from on-the-job experiences than did ARL 
acquisitions librarians, with the exception of "serial check-in". 
For "serial check-in," the two populations' responses were about the 
same. The task in which the largest difference between the two 
groups' responses was found was "publishing business" (44.34% for 
Population A, and 31.96% for Population B), followed by "acquiring 
non-U.S. material" (54.07% for Population A, and 43.44% for 
Population B), "gifts and exchanges" (61.10% for Population A, and 
52.08% for Population B), and "vendor selection and evaluation" 
(54.65% for Population A and 46.36% for Population B). The two 
groups appeared to feel about the same concerning the importance of 
workshops and conferences. Population B felt that vendors should 
have a small part in the educational process in every task listed, 
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with the exception of "personnel management," where they felt that 
there should be no education coming from a vendor about this topic. 
Similar to the response about workshops and conferences, the two 
populations were in agreement about the proportion of education 
which vendors should provide to the acquisitions librarian, with no 
more than about 2% difference in each group's answers. Population B 
felt that the source "other" should be slightly more important in 
learning each one of the acquisitions tasks than did Population A, 
again with the exception of "serial check-in", for which Population 
A felt there should be a marginally higher emphasis than did 
Population B. 
A comparison of the tabulation of responses of where 
education should occur by source shows that Populations A and B 
are in quite close agreement. For example, effective acquisitions 
librarians expect about 29% of their education to come from 
library schools, compared to about 26% described by Population 
A. One minor difference is between where the sources of 
acquisitions education do occur, according to the respondents, and 
where it should occur. While ARL acquisitions librarians feel that 
about 5% of their acquisitions education does come from library 
school, and that about 26% should come from this source, effective 
acquisitions librarians feel that only about 3% of their 
acquisitions information came from library schools, and that almost 
30% should be learned in this way. Likewise, effective acquisitions 
librarians believe that on-the-job training should account for only 
about 52% of their education for acquisitions, and that almost 75% 
does come from this source. Comparative differences for the other 
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three sources were equally marginal between the two populations. 
The person most frequently nominated as an effective 
acquisitions librarian had about two and one-half times the number 
of nominations as did the second most frequently nominated 
effective acquisitions librarian. Data on this individual, and 
on the top ten percent of effective acquisitions librarians were 
analyzed and compared with effective acquisitions librarians in 
general, and with ARL acquisitions librarians to determine if 
these few individuals held some unique qualities. The 
acquisitions librarian receiving 26 nominations as an effective 
acquisitions librarian is female, is in the age range of 46-50 
years, has worked as an acquisitions librarian for more than nine 
years, and is the head of an acquisitions department. She holds 
an M.L.S., but not a Ph.D. Of the top ten effective acquisitions 
librarians, she is the only one who graduated from the University 
of Michigan, and the only one who held a graduate assistantship as 
part of her library school education. This librarian feels she 
has learned far less through on-the-job training than have the 
rest of the population of effective acquisitions librarians (there 
is about a 28% difference), and far more from workshops and 
conferences, vendors, and other sources (there is approximately a 
13% difference between this librarian's answers and the answers of 
Population B in these three categories.) Unlike any average 
response from Populations A and B, this librarian feels that 
library schools should teach more than 50% of what is learned 
about acquisitions, with on-the-job training accounting for 35% of 
what is learned about acquisitions. Her answers to questions 
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about which continuing education events were attended revealed 
that she was about four times more likely than any other respondent 
in either population to have attended American Library Association 
acquisitions events, and only slightly more likely to have attended 
other events, such as the College of Charleston Acquisitions 
conference. She attended no serials events. 
As a group, the top ten percent of effective acquisitions 
librarians look similar to the group of ARL acquisitions 
librarians. This group of four is composed of those librarians 
receiving ten nominations or more as effective acquisitions 
librarians. Three are female, and one is male. Three have worked 
from 7-9 years as acquisitions librarians, while one has worked more 
than nine years. Two continue to work in acquisitions, while two 
are assistant directors in technical services. All hold the M.L.S., 
and one holds a Ph.D. In comparing their responses to questions 
concerning where acquisitions education does occur with responses 
from Population B as a whole, this group feels that education was 
somewhat more likely to come from workshops and conferences, and 
other sources, than from on-the-job training or library school. 
Their responses to questions concerning where acquisitions education 
should come from are comparable to those received from Population B. 
Overall, this top ten percent are about three times more likely to 
attend an ALA-sponsored acquisitions event than are ARL acquisitions 
librarians, and about twice as likely to attend these meetings as 
effective acquisitions librarians in general. 
These frequently nominated effective acquisitions librarians 
are similar demographically to ARL acquisitions librarians. Their 
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responses show that they received slightly more training in 
acquisitions from their library schools, and are more active in 
professional development/continuing education events. 
Library Schools 
The survey of both populations revealed that one library 
school, the University of Michigan, has a far greater number of 
graduates working as acquisitions librarians than do other library 
schools. Thirteen percent of ARL acquisitions librarians, and 11% 
of effective acquisitions librarians received their MLS degrees 
from the University of Michigan, while the schools scoring the 
next highest percentages had less than 6% and 9% for Populations A 
and B, respectively. In addition, as shown in Table 7, the 
University of Michigan was the only school for which there 
appear to be available not only courses in acquisitions, but also 
practica, internships, and graduate assistantships in acquisitions. 
A conversation with faculty at the University of Michigan library 
4 
school shed little light on why the University of Michigan produced 
a substantial number of ARL acquisitions librarians. It was 
suggested that the presence on the library school faculty of Mary 
Carter, Wallace Bonk, and Rose Mary Magrill, who co-authored the 
fourth edition of the Carter and Bonk classic, Building Library 
5 
Collections , was an important factor in the emphasis of 
acquisitions in the selection process. The internship program at the 
University of Michigan library may also have provided an opportunity 
for work in acquisitions which may not be found in other library 
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schools. In addition, the University of Michigan faculty who were 
interviewed felt that the library and library school have enjoyed a 
much closer relationship than other libraries and library schools, a 
situation which can promote better education in some of the 
practical aspects of librarianship. It appears that an overall 
program of both classroom instruction and in-library training serves 
as a useful vehicle for providing education for acquisitions. It is 
not clear from results of the survey whether prospective librarians 
wishing to specialize in acquisitions chose the University of 
Michigan because of their program, whether the University of 
Michigan Libraries encouraged its non-professional acquisitions 
staff to attend library school and specialize in acquisitions, or 
whether some other factor might have influenced the number of 
graduates later working in acquisitions. There are several library 
schools established in universities with major libraries which do 
not produce a large number of acquisitions librarians, leading one 
to suppose that the University of Michigan library school approaches 
acquisitions in a somewhat different manner from other library 
schools. 
It is interesting to note how few acquisitions librarians 
took a course devoted solely to acquisitions. Less than 10% of 
ARL acquisitions librarians took an acquisitions course, and only 
one librarian in Population B (2.8%) reported taking a course in 
acquisitions. The presence or absence of a course in acquisitions 
does not seem to affect a librarian's decision to work in 
acquisitions in ARL libraries. Of all the courses of training in 
acquisitions available to library science students, including 
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internships, graduate assistantships, practica, acquisitions 
courses, and the inclusion of acquisitions in some other course, 
the one most likely to have been taken is a course which included 
acquisitions as part of the course content. Over 41% of 
Population A and over 47% of Population B took a course in library 
school which included some information about acquisitions. These 
courses were most likely to be those on technical services, 
collection management, and serials. An overall comparison of 
which course of training Populations A and B took shows little 
variation with the exception of graduate assistantships. Only 5% 
of ARL acquisitions librarians had a graduate assistantship in 
acquisitions, compared to over 11% of effective acquisitions 
librarians. The survey did not collect details of the contents of 
graduate assistantships, practica, or internships, and a 
comparison of the level of work and the kinds of experiences 
acquisitions librarians had in these courses of training is not 
possible. 
Support or Rejection of Hypotheses and Predictions 
Two predictions and three hypotheses were proposed concerning 
the amount of training and development for acquisitions. Overall, 
two were rejected, and three supported. 
The first prediction proposed that the largest amount of 
professional training and development in acquisitions work occurs 
outside the classroom. The primary respondents of the survey, ARL 
acquisitions librarians, reported that 95% of their professional 
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training and development comes from sources and experiences outside 
the library school classroom. In addition, the sub-group of 
effective acquisitions librarians agree with this, reporting that 
97.20% of their acquisitions training came from sources other 
than the library science classroom. This prediction, therefore, 
is supported by the findings of the survey. 
The second prediction proposed that acquisitions librarians 
believe most of their professional training and development ought 
to come from the library science classroom. ARL acquistions 
librarians responded that 26% of their acquisitions training should 
come from library school, while effective acquisitions librarians 
believe that 29% of their training schould come from this same 
source. Based on these findings, this prediction is not supported. 
As discussed earlier, respondents in both groups feel that over half 
of their training should come from on-the-job training, and the rest 
from library school, workshops and conferences, vendors, and reading 
in the professional literature. 
It was hypothesized that Population B, effective acquisitions 
librarians, would have more formal classroom training than did 
Population A. In fact, effective acquisitions librarians reported 
receiving less of their acquisitions training from library school 
than did ARL acquisitions librarians. There is a percentage 
difference of 2.2% between the two groups, with effective 
acquisitions librarians reporting that only 2.8% of their education 
came from library school. When asked about specific formal courses 
of training for acquisitions in library school, however, 66.7% of 
effective acquisitions librarians reported receiving some training 
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in acquisitions, compared to 56.0% reported by ARL acquisitions 
librarians. This difference of 10.7% is not statistically 
significant (by use of the t-test) and does not support this 
hypothesis. In combination with the findings of the amount of 
library science training received compared to other sources of 
training, this hypothesis is rejected. 
The second and third hypotheses suggested that effective 
acquisitions librarians received more informal library training in 
acquisitions overall than did their counterparts in Population A, 
and specifically, that effective acquisitions librarians were more 
likely to be engaged in professional development activities such as 
workshops and conferences. Informal training was earlier defined as 
any training received outside the library science classroom. 
Effective acquisitions librarians reported receiving 97.20% of their 
acquisitions training from some source other than library school, 
while ARL acquisitions librarians received 95% of their training 
from an informal source. While Population B technically received 
more informal training than Population A, it is not a statistically 
significant amount and the second hypothesis cannot be supported. 
Specific data on one source of informal training, workshops and 
conferences, were collected from both groups of acquisitions 
librarians, including information about attendance at nine different 
professional development events specifically aimed at acquisitions 
librarians. An average overall attendance by effective acquisitions 
librarians at at least one of the professional development events 
listed in the survey was 52.8%, while the average overall attendance 
by ARL acquisitions librarians was 33.0%, a statistically 
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significant difference of 19.8%. In addition, effective 
acquisitions librarians learned more from vendors, workshops and 
conferences, and other sources than did ARL acquisitions librarians, 
by 2.97%, 2.57%, and .46% respectively. Because of these findings, this 
hypothesis is supported. 
In general, testing of the hypotheses and predictions revealed 
that acquisitions librarians learn most of what they know about 
acquisitions through on-the-job training, and believe this is an 
appropriate place for their training in acquisitions. Effective 
acquisitions librarians also were more involved in continuing 
education events, such as. workshops and conferences, and learned 
more of what they know about acquisitions from some informal source 
than did ARL acquisitions librarians. Informal training in 
acquisitions is an important component in acquisitions education, 
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CHAPTER 6. IMPLICATIONS AND CONCLUSIONS. 
As noted in the introduction to this study, acquisitions is one 
aspect of librarianship which has received little attention in library 
science programs. While acquisitions plays an importar.- part in 
fulfilling a library's goal of gathering information, it frequently has 
not received specialized attention in the curriculum of library schools. 
There is an avowed feeling among acquisitions librarians that this 
situation ought to be changed, that acquisitions (as well as other 
aspects of librarianship) should be taught more fully and with a more 
practical orientation than is currently the case. 
One implication of this particular study is that, at least in the 
case of acquisitions, these presumed attitudes can not necessarily be 
supported by fact. While acquisitions librarians in general feel that 
library schools should take more responsibility in training for 
acquisitions, the amount of additional training they believe is needed 
through this source is relatively small. No single aspect of 
acquisitions listed in the survey should be the sole responsibility of 
library schools. Many of the negative feelings about library science 
education may be due less to objective complaints about the curricula, 
and more to a general uneasiness about the role of librarians and the 
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nature of the profession. There is not a generally agreed upon paradigm 
for librarianship, and each facet of training falls under scrutiny at 
various times to determine which components are professional. There 
still is not the widespread public recognition that librarianship is a 
profession in the same sense as is the law or medicine, a situation 
which can lead to a general uneasiness among librarians about their 
worth to society. One way to validate what librarians do is to make 
certain it is taught in library schools. If it is not taught in library 
schools, then one can expect urgent questions about the professional 
nature of that particular aspect of library work. 
Other surveys concerning the curricula of library schools do not 
indicate that acquisitions is a needed addition to the study of 
1 
librarianship. For example, a 1985 study by White and Paris of 
employers' preferences about library school curricula does not mention 
acquisitions as a separate course. Instead, general and specialized 
courses in technical services and collection development, as well as 
courses in administration and personnel, were recommended for the 
library school curriculum. The results of this survey of ARL and 
effective acquisitions librarians support this conclusion, in that there 
is no overwhelming evidence from acquisitions librarians themselves that 
library schools are completely failing to address their educational 
obligations. One of the ironies of this response concerning where 
acquisitions should be taught is that frequently one can not imagine 
that which does not exist. Acquisitions is not taught, generally 
speaking, so therefore it is difficult to imagine that it should be 
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taught. Perhaps it is, in part, this irony which explains why 
acquisitions librarians will complain verbally about their lack of 
formal training, and, when given the opportunity to make suggestions in 
a survey, answer quite differently. 
One can also conclude from this survey that, with the exception of 
the University of Michigan library school, there is little difference 
among library schools in their ability to train librarians capable of 
handling the demands of acquisitions in large research libraries. In 
general, there is little difference among the schools which ARL 
acquisitions librarians attended, and those that effective acquisitions 
librarians attended. There is no indication that any one library school 
is more responsible than another for producing effective acquisitions 
librarians, with the possible exception of the University of Michigan. 
Acquisitions librarians agree that both library school education 
and on-the-job training are important components of education for 
acquisitions librarianship. One may conclude, therefore, that the 
establishment of a more structured program of both of these aspects of 
library education would be beneficial to the training of acquisitions 
librarians. A program which integrates the formal and informal 
components of library school and work experiences would account for the 
greatest portion of needed acquisitions education identified in this 
study and produce a satisfactory educational experience. 
Formal education alone has little effect on producing effective 
acquisitions librarians. Effective acquisitions librarians do 
participate in more informal educational events, and this result leads 
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to one or more conclusions about the nature of effective acquisitions 
librarians. One may conclude that, to paraphrase one university 
librarian, "librarians who do more, do more.2" Effective acquisitions 
librarians may become more involved in their own professional 
development, which leads in turn to knowing and understanding more, 
which leads to a desire for more education. Or, it may be that 
acquisitions librarians who are seen to be effective are, in fact, 
simply better known than their colleagues because they attend more 
continuing education events. There is little quantifiable data available 
to determine specific items which produce an effective acquisitions 
librarian. Age, gender, and schooling do not set this group apart; the 
only quantifiable difference between ARL acquisitions librarians and 
effective acquisitions librarians is their participation in continuing 
education events. There is no evidence that attendance at continuing 
education events will lead directly or indirectly to becoming a more 
effective acquisitions librarian. However, acquisitions librarians in 
general seem to be willing to attend continuing education programs when 
those meetings are held in easily-accessible settings, such as ALA 
conferences. Establishing more continuing education opportunities in 
acquisitions, at times and in places which acquisitions librarians can 




Validity in research needs to be established both internally and 
externally. In this survey, the internal, or statistical, validity is 
established through the proper use of proven and rigorous statistical 
tests, such as the t-test, which are used to measure the data. 
Establishment of fundamental statistical measures such as standard 
deviation, mean, and range allow the data from this survey to be 
interpreted with other data similarly measured. 
External validity, the generalizability or overall social value of 
this survey, is established through statistical validity and by 
the fact that the group surveyed is a representative group of 
acquisitions librarians. The survey group cuts across all levels of 
acquisitions management, and treats the smallest ARL academic library as 
equal to the largest. It also draws on opinions of librarians who have 
moved on from acquisitions into other areas of librarianship, as well as 
acquisitions librarians who do not work in ARL academic libraries. The 
response rate to the survey aids in the value of the responses. Because 
the population is broad-based, and because there is internal validity to 
the survey, the results may be generalized to reflect the thinking of 
academic acquisitions librarians as a whole. 
The survey method used in this study provides for two levels of 
use. It not only allows the population of ARL academic library 
acquisitions librarians and effective acquisitions librarians to be 
measured and analyzed, but also has applicability beyond this group. 
This method and format may be used to study other groups of librarians 
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engaged in the same kind of work, whether they are academic, public, or 
special librarians. 
Ideas for Future Research 
This survey addresses only one aspect of library education and 
librarianship. As such, it is inappropriate to draw broad conclusions 
about the educational patterns of other aspects of librarianship. For 
example, do cataloguers feel that their training is adequate? Since 
cataloguing courses are more common in library school curricula than are 
courses in acquisitions, it would be interesting to compare and contrast 
these two areas. Do cataloguers rely on workshops and conferences for 
their continuing education? Is there a pattern for effective 
cataloguers similar to that of effective acquisitions librarians? Are 
any library schools especially effective in producing cataloguers? 
Another approach to this survey which could produce some 
useful information would be to ask acquisitions librarians to name which 
aspects of acquisitions librarianship they would like to see taught. 
The survey presented in this dissertation provided the respondent with a 
list of tasks drawn from a previous survey of daily work in acquisitions. 
This other approach would require acquisitions librarians to develop 
their own list of useful acquisitions tasks which could be refined and 
developed into a curriculum for acquisitions. 
Since the University of Michigan library school apparently is mere 
prolific at producing academic acquisitions librarians, it would be of 
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interest to study the 19 ARL acquisitions librarians who received 
degrees from that program, to determine what these persons might have in 
common. For example, perhaps the majority of these graduates had been 
non-professional employees in acquisitions, or had all served as interns 
or graduate assistants in the University of Michigan acquisitions 
department. 
There are some pieces of data which would have been useful to 
collect during this survey. If acquisitions librarians had been 
required to report the number and type of publications each has 
produced, and the number of presentations at acquisitions meetings each 
has made, it would have helped determine if effective acquisitions 
librarians are simply better known at meetings and in the literature 
than their colleagues. Some vendors who did not respond to the survey 
by providing names of effective acquisitions librarians did suggest that 
the formulation of a list of what qualities produce an effective 
acquisitions librarian might be helpful to the profession in general. 
This would have been an easy and useful question to add to the survey. 
A different approach to the question of "effectiveness" might have been 
to request ARL acquisitions librarians to name the people or events 
which prompted them to become acquisitions librarians. This would have 
filtered out any cases of serendipity, and allowed one to consider 
several factors, including work as a non-professional in acquisitions, 
acquaintance with a particularly unusual individual, or some other 
event. This approach might have been less objective, however. 
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Continued research into how library education is actually used 
bygraduates in libraries will help develop and define the library 
profession and create a tighter bond between practice and theory. 
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APPENDIX A: SURVEY COVER LETTER TO 
ARL ACQUISITIONS LIBRARIANS 
University of Illinois ' UNIVERSITY LIBRARY 
at Urbana-Champaign ^MauTub^T™"' 217333-1054 
1408 West Gregory Drive 
Urbana. Illinois 61801 
26 October 1987 
Dear Colleague: 
As an acquisitions librarian at the library of a major research 
university, I have the good fortune of being able to investigate 
in-depth a topic I believe is important to us as a group. I am 
interested in discovering how acquisitions librarians have come to know 
as much as we know, and will be honored if you will share some 
information with me. 
In the enclosed survey, I am seeking general information from 
ARL acquisitions librarians about their education and experience 
in acquisitions work. By acquisitions, I mean the ordering, 
claiming, and receipt of both monographic and serial material. 
This definition excludes selection of materials, and other 
collection development activities associated with selection and 
maintenance of a library collection. In addition, I am seeking 
your opinion about the appropriate place for acquisitions training 
to cake place. By matching your perceptions with other general 
information, I hope to be able to draw further conclusions about 
the education of effective acquisitions librarians. 
I will appreciate having the survey returned as soon as possible, 
using the enclosed envelope. Your responses will be held in the 
strictest confidence. I will be happy to share statistical data with 
you if you indicate this on the bottom of the survey. I believe that 
your contribution will materially assist in the gathering of information 
about our speciality and in the furthering of knowledge in a neglected 
area of librarianship. Thank you for your time and interest. 
Sincerely, 
l^vfK JK . dcUKVuci \T 
Karen A. Schmidt 
Acquisitions Librarian 
150 
APPENDIX A: SURVEY COVER LETTER TO 
EFFECTIVE ACQUISITIONS LIBRARIANS 
University of Illinois ' UNIVERSITY LIBRARY -
at Urbana -Champa ign Acquisitions Department 
r
 ° 246 Main Library 
1408 West Gregory Drive 
Urbana. Illinois 61801 
11 March 1988 
Dear Colleague: 
As an acquisitions librarian at the library of a major research 
university, I have the good fortune of being able to investigate 
in-depth a topic I believe is important to us as a group. I am 
interested in discovering how acquisitions librarians have come to know 
as much as we know, and will be honored if you will share some 
information with me. 
In the enclosed survey, I am seeking general information from 
a randomly selected sample of librarians, who are now or once were 
involved in acquisitions, about their education and experience in 
acquisitions work. By acquisitions, I mean the ordering, 
claiming, and receipt of both monographic and serial material. 
This definition excludes selection of materials, and other 
collection development activities associated with selection and 
maintenance of a library collection. In addition, I am seeking 
your opinion about the appropriate place for acquisitions training 
to take place. By matching your perceptions with other general 
information, I hope to be able to draw further conclusions about 
the education of effective acquisitions librarians. 
I will appreciate having the survey returned as soon as possible, 
using the enclosed envelope. Your responses will be held in the 
strictest confidence. I will be happy to share statistical data with 
you if you indicate this on the bottom of the survey. I believe that 
your contribution will materially assist in the gathering of information 
about our speciality and in the furthering of knowledge in a neglected 
area of librarianship. Thank you for your time and interest. 
Sincerely, 
Karen A. Schmidt 
Acquisitions Librarian 
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APPENDIX A: ACQUISITIONS EDUCATION SURVEY 
ACQUISITIONS EDUCATION SURVEY 
Please circle the correct response or fill in the blank, as indicated. 
1. Please note below your gender and age. This data will be used for 
demographic purposes only. 
GENDER: Male Female AGE: 
2. Are you currently employed as a professional librarian primarily 
engaged (75% or more of assignment) in acquisitions work? 
Yes No (Go to question 4) 
3. If yes, how many years have you worked as an acquisitions librarian, 
in total? 
< 1 year 1-3 years 4-6 years 7-9 years > 9 years 
4. If no, how many years did you work as an acquisitions librarian? 
5. What is your present title: 
6. Do you have a Master's Degree in Library Science? 
Yes No 
a. If YES, from which library school | b. In which year was it 
you receive your master's degree? j granted? 
I 
I 
7. Do you have a doctoral degree? 
Yes No 
a. If YES, in which discipline was | b. In which year was it 
it granted? j granted? 
I 
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8. Did you receive any training concerning the acquisitions process 
when you were a student in library school? 
Yes 
If you answered YES, was this training: 
a. Part of an internship? 
b. Part of a graduate assistantship? 
c. Part of a practicum program? 
d. Part of an entire course devoted 
to acquisitions? 
e. Part of another course or courses? 
If YES, please specify 










9. Have you attended any of the following events since January 1, 1984? 
If YES, how many times have you attended each event since January, 1984? 
Attended? If YES, 
| YES | NO | # of times 
RTSD Resources Section Acquisitions j j j 
Librarians/Vendors of Library j j j 
Materials Discussion Group j j j 
RTSD Resources Section Acquisitions j j j 
Committee meetings j j j 
RTSD Publisher/Vendor-Library Relations| j j 
Committee meetings j j j 
RTSD Business of Acquisitions workshops j j j 
RTSD Pre-Order and Pre-Cataloging j j j 
Bibliographic Searching Disc. Group j j j 
Annual Serials Conferences j j j 
College of Charleston, S.C. j j j 
Acquisitions conferences j j j 
North American Serials Interest Group j j j 
State Library Association meetings j j j 
concerning acquisitions j j j 
Other (specify): 
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10. Where did your training for acquisitions work occur? In the list 
below, please mark the proportion of your acquisitions training 
which was obtained from the following sources: library school; 
on-the-job-training; workshops & conferences; vendors; or some other 
source. Each line should total 100%. as shown in the example below: 
EXAMPLE: 
Library On-the-job Workshops & 
School Training Conferences Vendors Other 
Vendor Selection | Q k ° 15" J 5" 
Library On-the-job Workshops & 
School Training Conferences Vendors Other 
Order Processes: 




Vendor Selection & 
Evaluation 








Rest of Library 
Acquiring Non-U. S. 
Materials 









11. Where do you think acquisitions training should occur? In the 
list below, indicate from which sources you believe acquisitions 
training ought to come: library school; on-the-job training; 
workshops & conferences; vendors; or, some other source. Each line 
should total 100%. as shown in the example below: 
EXAMPLE: 
Library On-the-job Workshops & 
School Training Conferences Vendors Other 
Serial „ „ ___ 
Check-In 3-5 55 3-0 
Library On-the-job Workshops & 
School Training Conferences Vendors Other 
Order Processes: 














Rest of Library 
Acquiring Non-U.S. 
Materials 









12. Please consider all the acquisitions librarians you have known. List 
below five of the most effective acquisitions librarians you have 
known, and the institution with which each has been most recently 
affiliated. The tern "most effective" can encompass any characteristic 
you wish to assign it, e.g., the individual may have established a 
particularly effective acquisitions operation from your point of view, 
may have been an effective instructor in acquisitions matters, may 
have been particularly helpful to your professional growth as an 
acquisitions librarian. 






THANK YOU FOR YOUR TIME AND THOUGHT. 
Please mark here if you wish to receive the final results of questions 
1-10 only of this survey 
IC# 
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APPENDIX B: ARL ACQUISITIONS LIBRARIANS 
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